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The Buffalo State Teacher Education Unit wishes to thank the numerous contributors to this policy handbook
especially SUNY Oswego faculty whose work formed a foundation for content.
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Introduction to the Teacher Education Unit
Institutional Context

The State University of New York (SUNY) is a unified system of public higher education with 64 campuses that are
geographically dispersed across the state. Enrolling al
multi-campus higher education sgst. It includes a unique assemblage of community collegesydaocolleges of

technology, specialized and statutory colleges, traditionahffear colleges, research university campuses, and

academic health science centers.

SUNY College at Buffalavasfounded in 1871 when it opened its doors to its first class, led by Principal Henry B.
Buckham. Known as the Buffalo Nor mal School, -the sol e |
growing student population in the public schools. In 1925nibrmal course became a fou@ar program leading to

a bachelor of science in education degree. As the school grew, the name of the institution changed to State Teachers
College at Buffalo in 1928 and earned accreditation by the American Associatioaabfefe Colleges. In 1945 the

State Education Department approved a proposal to grant the Master of Science in education degree and soon the
institution was called New York State College for Teachers at Buffalo. The institution joined the State Unifrersity o
New York (SUNY) system in 1948 and by 1951 was known as The State University College for Teachers at Buffalo
with the largest enrollment of any teachers college in the state. The curriculum expanded with the addition of
Bachelor of Science in educatiprograms in early secondary education, including English, French, Spanish,
mathematics, social studies, and general science. By 1961 the institution became known as State University College
of Education at Buffalo and was the first SUNY institution witktidy-abroad program.

Buffalo State was one of the first schools accredited by National Council of Teacher Education (NCATE) in

NCATE®&6s founding year, 1954 and has maintained continu
is also accreited by the Middle States Association of Colleges and Schools and numerous professional

organizations for specific academic programs.

Today, Buffalo State is one of thirteen regional colleges within SUNY. Because it is part of a unified system of
public higher education, teacher education programs at BSC are governed not only by New York State Education
Department (NYSED) regulations, but also by SUNY Board of Trustees mandates on such issues as general
education, faculty workload and evaluation procedused governance and resource allocation policies.

Buffalo State is the largest foyear college in the SUNY system wit86 undergraduate programs including 11

honors options as well as 63 graduate programs including 18 post baccalaureate tedwdaorepiiograms.

Buf falo State is | ocated in an urban setting surrounde
2000 faculty members hold the highest degree in their field.

Buffalo State is organized into the School of Education ¢feugraduate and 17 graduate education majors), the

School of Arts and Humanities (5 undergraduate and 6 graduate education majors), the School of Natural and Social
Sciences (12 undergraduate and 17 graduate education programs), the School of thenBr(#assilergraduate

and 4 graduate education programs), and University College representing the liberal core courses. Additionally, the
Graduate School supports programs housed within the specialty schools.

Unit Governance and Teacher Education CounciBy-laws

All professional education programs in the Buffalo State Teacher Education unit are under the |leafdieship
Associate Vice President fdieacher Educatioand Dearof the School of Education, Dr. Ronald S. Rochon.
Programs are additionally unified by the Teacher Education Council (TEC). The followlaw$&yguide the TEC:

ARTICLE | - Purposes

The Teacher Education Council-&C) functions in an advisory capacity the President through the designated
head of theeacher education unit and the Vice President for Academic Affairs. Comprised primarily of

Policy Handbook adopted by TEC December 7, 2007. Most recent revision, April 4, 2033


http://www.buffalostate.edu/academics/fase/Teacher%20Ed%20Page/

representatives of each teachducation program, it is charged with the responsibility for supporting andragsist
the head of the teacher education unit in:

1. ensuring necessary and productive dialogue between and among faculty in teacher education programs across the
entire college;

2. facilitating the delivery, assessment, evaluation, and development ofrtedabation curricula;
3. monitoring admission requirements to teacher education programs;

4. recommending standards for faculty in teacher education programs and for professionals with whom teacher
candidates work in the schools; and

5. communicating botgeneral and specific recommendations for teacher education program improvements to the
Associate Vice President of Teacher Education

ARTICLE Il i Governance
A. Membership

1. Faculty Representativéd-aculty representation onH-C shall be comprised afhe representative from each
department with teacher education program(s). Members shall be selected to twtageared terms by whatever
internal means the departments establish.

2. Associate Vice President of Teacher Educatidine President ohie college shall designate tAssociate Vice
President of Teacher Educatifor all teacher education programs at the college.Ad3smciate Vice President of
Teacher Educatiowill serve on the TE-C exofficio and without vote.

3. ExOfficio Membersi The three faculty deans (or designees), the associate vice president for undergraduate
studies, the graduate dean, the Teacher Certification officer and the NCATE Coordinator will serve on the council,
ex-officio and without vote.

B. Chair: The council vlli elect a chair and a vice chair for a twear term from among-E-C members. The
chair/vice chair election for the ensuing term will be held during the last schedided Meeting every other
springsemester.

C. Executive Committee: There shall bewefiember executive committee comprised of the chair, vice chair, and
three members (one from each deanship) elected fromEi€ Thembership every two years.

D. Committees: The chair of theB-C is authorized to establish committees and task forceafgumint members
ascircumstances warrant. Each committee/task force shall be provided with a specific charge, with the assignment
not to exceed two year's duration unless a proposal to extend its term is approvedChynTmaking appointments

to commitees, the TE-C chair will ensure even distribution of representatives from the three college faculties.

ARTICLE IIl T Responsibility of the Council and Limitations on Authority

The purpose of the-E-C is to ensure systematic and regular dialog among eteebn all faculty in teacher
educatiorprograms, collegavide. In addition, the council will advise the unit head on matters related to teacher
education curriculunstandards, programming, and personnel. Nothing, however, in these Byédtiver explicit

or implied®d shall serve to limit theesponsibility or authority of the academic departments, nor shall thekavigy

in any way limit the responsibility or authority tife College Senate or other existing college governance structures.
Furthermore, it sHabe understood that-E-C has nauthority to engage in actions which are contrary to
procedures/policies delineated in any formally approved collebtivgaining agreement or which are approved as
official college policy (e.g., published in DOPS).

ARTICLE IV i Meetings
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A. The T-E-C will meet at least three times each year, at least once each semester. Dates of meetings will be
announced in the College Bulletin at the beginning of each academic year. Meetings will be called and dpheduled
the chair, vith the agenda being established in collaboration between the chair, vice chair, and uMieletiad.
announcements and agenda must be distributeeE@Tmembers at least ten days in advance.

B. Any five (5) voting members of the-E-C can call a sggal meeting upon demand through petition. Said petition
must be accompanied by a proposed agenda.

ARTICLE Vi Amendments to By.aws

Any member of the IE-C may prepare/present a proposed amendment to the Bylaws. Proposals must have been
presented invriting to T-E-C members at least 21 days prior to a scheduled meeting. A summary of said proposal
must be distributed to dlhculty in teacher education programs with the meeting announcement/agenda. Adoption
of amendments to Bylaws requiresajority of theeligible voting membership.

ARTICLE VI. Voting
A. Eligible Voting Membership of the Teacher Education Faculty

Faculty at Buffalo State College who are eligible to vote on matters brought before the entire teacher education unit
must meet the following deition: Eligible voting members of the teacher education faculty arifud faculty

employed by Buffalo State College whose primary assignment* is to teach one or more courses in education,
supervise clinical experiences,** and/or administer someqgodf the unit.

All T-E-C members with voting privileges who do not meet the definition of professional education faculty shall

also be granted professional education voting privileges additionally. Requests for voting privileges may be made in
writing with a rationale by any fulime faculty member at Buffalo State College. Requests will be considered by

the T-E-C Executive Committee on an individual basis.

A list of teacher education faculty (based on the definition set forth in Article VI. A.) shatirbposed annually by

the unit head (or his/her designee) and presented to-ER€ Executive Board at the beginning of each academic

year. A current roster of members of the approved list of professional education faculty will be retained in the office
of the Associate Vice President for Teacher Education.

B. Decisions

Motions presented to the teacher education unit will be decided upon by a majority of eligible voting members of the
professional education faculty who are present. The type of ballotmsadyf motion shall be at the discretion of

the Chairperson unless otherwise directed by Robert's Rules of Order or the vote of the membership of the teacher
education unit.

*including faculty who are currently on other assignments at the college

**excluding adjunct faculty

TEC Committee Descriptions

The goal of thd°>rogram Committe&s to explore instruments and methods to gather and report candidate
performance evidence. Topics of discussion will include consistency across programs, relationssipmuoénts

to unit guidelines such as the conceptual framework or strategic plan, links to specialty program standards, and
faculty strategies for using data to make progtevel decisions. The focus is to ensure program content
maximizes teacher candiggproficiencies.

The goal of the Unit Committds to identify and expand unit measures across multiple domains to reflect

consistency, fairness, and accuracy as well as provide relevant, appropriate information to guide teacher education
unit level decsion-making. Topics of discussion will include types of instruments, methods of data aggregation,
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format of reports, unit needs for additional evidence, and faculty support roles in unit assessment. The focus is to
ensure quality collection and reportingeded to inform continuing unit growth.

The goal of tke Policy Reviewcommittee is to review current unit and program level guidelines. Topics of
discussion relate to issues such as advising, recruitment, retention, performance evaluatioiit, lete| decision
making based on evidence of effect will be used to advance policies within programs. The focus is to evolve
effective policies for consistent use by teacher educators.

The goal of tke Field/Clinical Experience (PDS) Committegdsexamine collaborative relationships with

community partners and share student service and learning activities and responsibilities. Topics of discussion will
include methods for widening the circle of communication with community partners including caupeFathers,
principals, superintendents, parents, and ev&@ Pandidates, types of assignments, evaluation of candidate field
performance, training for clinical staff, measuring impact of candidate experiences2stilents, etc. The focus

is to cdlaborate efforts and ensure high quality interactions at every level of field experience.

The goal of the Faculty Developmenbi@mittee is to examine and progress an agenda to support education faculty
professional development needs. Topics of disonssill encompass support resources, program collaboration,
faculty needs, methods of identification, prioritization and subsequent evaluation toward tenure and promotion,
proposals for training, etc. The focus is to help the unit focus on scaffoldingine=nured faculty and also value

and promote continuing faculty.

Unit Majors

Programs/Degrees Buffalo State Program
PreMusic Education
PreEnglish Education
PreEducation PreBusiness & Marketing Education
Undergraduate Programs Pre-Career &Technical Education
PreElementary Education
Pre Exceptional Education
PreBusiness & Marketing Education
PreCareer & Technical Education
PreAdult Education
PreEducation Graduate PreChildhood Education
Programs PreEarly Childhood Educatin
PreSpecial Education: Early Childhood
PreSpecial Education: Childhood
Pre Special Education: Adolescence
Childhood Education, B.S.
Early Childhood & Childhood Edudan, B.S.
Early Childhood Education, B.S.
Exceptional Education, B.S.
Business & Marketing Education, B.S.
Career & Technical Education, B.S.
Art Education, B.S.
EnglishEducation B.S.
French Education, B.S.
Spanish Education, B.S.
Biology Education, B.S.

Bachel or ds
education majors seeking a
initial license to teach

Bachel or 6s Biology Education (Extension), B.S.
academic majors seeking a Chemistry Education, B.S.
initial license to teach Chemistry Education (Extension), B.S.

Earth Science Education , B.S.
Earth Science EducatidExtension), B.S.
Physics Education, B.S.

Physics Education (Extension), B.S.
Mathematics Education, B.S.
Mathematics Education (Extension), B.S.
Social Studies Education, B.S.
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Social Studies Education (Extension), B.S.

Technology EducatiqrB.S.

PostBaccalaureate nen
degree program that leads
the first teaching license

Art Education, PTCP+

English Education, PTCP+

French Education, PTCP+

Spanish Education, PTCP+

Business & Marketing Education, PTCP+

Career & Technical Educat, PTCP+

Biology Education, PTCP+

Biology Education (Extension), PCTP+

Chemistry Education, PTCP+

Chemistry Education (Extension), PTCP+

Earth Science Education, PTCP+

Earth Science Education (Extension), PTCP+

Physics Education, PTCP+

Physics Education (Extension), PTCP+

Mathematics Education, PTCP+

Mathematics Education (Extension), PTCP+

Social Studies Education, PTCP+

Social Studies Education (Extension), PTCP+

Technology Education, PTCP+

Masterdés pro
to the frst teaching license

Childhood Education (MIITC), M.S. Ed

Early Childhood Education (MIITC), M.S. Ed

Music Education Program

Music Education, B. Mus.

Masterbés pr
education for already
licensed teachers (e.g.,
elementary education,
special eduation, or
curriculum & instruction)

Childhood Education, M.S. Ed

Childhood & Early Childhood Curriculum & Instructior
M.S. Ed

Early Childhood Education, M.S. Ed

Special Education: Early Childhood, M.S. Ed

Special Education: Childhood, M.S. Ed

Special Education: Adolescence, M.S. Ed

Exceptional Education, PMTCP++

Masteros pr

Art Education, M.S. Ed

English Education, M.S. Ed

Foreign Language dtication, M.S. Ed

Business & Marketing Education, M.S. Ed

Career & Technical Education, M.S. Ed

Biology Education, M.S. Ed

already licensed teachers i
the content area (e.g.,
science) with pedagogical
components

Chemistry Education, M.S. Ed

Earth Science Education, M.S. Ed

Physics Education, M.S. Ed

Physics Education, M.S. Ed WwiAlternate Certification

Mathematics Education, M.S. Ed

Social Studies Education, M.S. Ed

Educational Computing, M.S. Ed

Technology Education, M.S. Ed

Reading Education, Readin
Specialist, Reading Coach

Literacy Specialist, M.S. Ed

Literacy Sgcialist, M.PS.

Post Masterods in Rea

Speech & Hearing
Specialists

Speech Language Pathology, M.S. Ed
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School Leaders Educational Leadership, C.A.S.

Graduate Programs for Nen
School Professionals

Doctoral prograns in Jointdoc program in EXE
education leadership,
curriculum & instruction,
special education, and othg

specializations for the

continuing education of
principals, superintendents
directors of other leaders in
P-12 schools

Adult Education, M.S. Ed

+Post baccalaureate Teaclkeertification Program (PTCP): No degree or certificate is awarded by Buffalo State College.
++Post masters Teacher Certification Program (PMTCP): No degree or certificate is awarded by Buffalo State College.

Community Partner Districts

Name of District

Akron Central School District

Alden Central School District

Ambherst Central School District

Barker Central School District
Batavia City School District

Bornhava School
Buffalo City School District
Cheektowaga Central School District
Cheektowag-Sloan School District

Clarence Central Schools

Cleveland Hill Union Free School District

Depew Union Free School District
Dunkirk City School Distict
East Aurora Union Free School District

Eden Central School District

Elba Central School District
Eriel B.O.C.E.S.
Erie Il Chautauqué Cattaraugus B.O.C.E.S
Stanley G. Falk Schools
Frontier Central School District

Grand Island Central School District

Hamburg Central School District

Heritage Education Program

Holland Central School District

Iroquois Central School District

Jamestown City School District

Policy Handbook adopted by TEC December 7, 2007. Most recent revision, April 4, 20@3



Kenmorei Tonawanda Union Free School District

Lackawanna City School District

Evansi Brant Central School District  (Lake Shore)

Lancaster Central School District

Lewistoni Porter @ntral School District

Lockport City School District

Cheektowagé Maryvale School District

Newfane Central School District

New Hartford Central School District

Niagara Falls City School District

Niagarai Wheatfield Central School District
North Cdlins Central School District

North Tonawanda City School District
Orchard Park Central School District
Orleans Niagara Boces

Panama Central School District

Pembroke Central School District

Yorkshire-Pioneer Central School District

Royaltoni Hartland Central School District

Silver Creek Central School District

Springvillei Griffith Institute Central School District

Starpoint Central School District

Summit Educational Services

Sweet Home Central School District

Tonawanda City School Disttic

West Seneca Central School District

Williamsville Central School District
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Unit Organization
Buffalo State College, Teacher Education Unit Organization

SUNY College at Buffalo, President
Muriel Howard

Provost & Vice Presidentdr Academic Affairs
Dennis Ponton

_--1 Associate Vice President for Teacher Educatiof .
) ) - . Rnonald S Rnchon AN
Teacher Education Council |~ e

Professional Development
Schaonls Consortitim

Student Organizations |~

School of Ats & Humanities School of Professions School of Natural & Social Sciences School of Education
Beniamin C. Christv. Dean Garv W. Jones. Dean Lawrence G. Flood. Dean Ronald S. Rochon. Dean
Associate Dean Associate Dean Associate Dean Associate Dean
Kerran Sanaer Rita M. Zientek Karen mb6 Lori V. Ouialev
Art Education Computer Information Systems Biology (Biology Education) Educational Foundations
(Educational Computing)
English (English Education) Chemistry (Chemistry Elementary Education & Reading
SpeechLanguage Pathology Education) (Literacy Center)
Modern & Classical Languages (Speech & Hearing Clinic)
(Foreign Language Earth Sciences & Science Exceptional Education
Education) Technology (Technology Education (Earth Science
Education) Education) Center for Excellence in Urban &
Music (Music Education) Rural Education
History (Social Studies
Education) WoodsBeds Endowed Chair in
Urban and Rural Education
Mathematics (Mathematics
Education Teacher Certification Office
Phvsics (Phvsics Education) Accreditation Office

Unit Guidance

Buffalo State MissionStatementBuffalo State College is committed to the intellectual, personal, and professional
growth of its students, faculty, and staff. The goal of the college is to inspire a lifelong passion for learning, and to
empower a diverse population of students to succeeitizsns of a challenging world. Toward this goal, and in
order to enhance the quality of life in Buffalo and the larger community, the college is dedicated to excellence in
teaching and scholarship, cultural enrichment, and service.

Buffalo State Diversty Statement Buffalo State College supports diversity of thought, diversity of experiences,

and diversity of values. The college is dedicated to a visible commitment to these ideals by affirming and respecting
differences in all interactions. Towardglgoal, the college provides equitable opportunity and access through
innovative recruiting, professional development, and education programs that enrich the total academic experience
and enhance the quality of life.
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TEU Mission The mission of the teachesducation faculty at Buffalo State College is to prepare reflective
facilitators of learning (initial programs) and accomplished reflective educators (advanced programs) to meet the
challenge of teaching all learners in a complex, technological, glob&ltg. Teacher education faculty engage their
collective expertise in teaching; scholarship and research; and service to the community, college, and profession.
Faculty value and strive to cultivate a professional climate that promotes teaching excéilefieetual vitality,

and communication through collaboration across programs, among faculty, students, and

the larger community.

TEU Vision The conceptual framework for all teacher education programs at Buffalo State College articulates the
unit's vison, ensures coherence across candidates' programs and reflects commitment to prepare candidates to work
effectively with all students including students with culturally, linguistically, and ethnically diverse backgrounds and
students with disabilities.

TEU Core ValuesThe teacher education faculty believe that the optimal environment for teacher preparation is one
in which collegebased and schotlased teacher educators collaborate closely on mutually identified and mutually
beneficial outcomes designealimprove both the college and school settings.

The teacher education faculty both recognize and celebrate the diversity which characterizes American
educational institutions; furthermore, the faculty are unequivocally committed to preparing educatses wh
attitudes and professional expertise advance diversity and the diversification of American democratic society.

Teacher education faculty are committed to the following fundamental premises: (1) that all students can
learn; (2) that all students haveight to learn to their greatest potential; and (3) that all students re entitled to an
educational environment where teaching and learning are the most valued of all activities.

Buffalo State intends to build upon its strength in teacher educationsaodation in the second largest city in
the state to play a leadership role in addressing the issues relative to the delivery of quality education in urban
settings. In support of this initiative, the college will:
e Focus on studying and assisting urbamosds
Seek to recruit students with an interest in urban education
Develop curricula to focus on training for service in inner city settings
Develop a capstone program in urban education open to educators across the state
Provide continuing education aritelong learning opportunities for teachers in the region.

TEU Goals The Teacher Education Unit goals directly reflect elements of the conceptual framework:
Goal 1: Content- The professional educator will know the subject matter téeloght to P12 learners.
Goal 2: Learner - The professional educator will understand 2 | ear ner sd® sociali zat
development; the learning process; reflection of teaching; and the establishment of a classroom climate that

facilitates learning.

Goal 3: Pedagogy- The professional educator will attain an understanding of the strategies that candidates
use to teach all learners.

Goal 4: Technology- The professional educator uses technology as a vehicle for learners to acquire
information, practice skidl, use higher order thinking skills, and participate in collaborative projects.

Goal 5: Reflection- The professional educator exhibits the ability to reflect and assess his/her own
effectiveness, and to systematically make adjustments to improvérangtsen areas needing attention.

Goal 6: Dispositions - The professional educator demonstrates respectldfamer differences,
commitment to own personal growth, and engagement in short antelonglanning.

Goal 7: Diversity - The professional ducator is aware of and sensitive diversity issues and to use
culturally and socially responsive pedagogy.

Goal 8: Research(Advanced Programs only)) The professional educator is a lifelong learner who

competently translates current educational theorg practices into -B2 achievement by exploring and
integrating concepts into effective pedagogy.
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Unit Conceptual Framework
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Elements

The model of the TEU Conceptual Framework graphically represents both initial and adveweded |
program values and outcomes. The framework, at the basic level, consists of three major compun@ustent,
the Learner, and the Pedagogy (CLoP). These components are examined in conjunction with four influencing
contexts: Technology use, etfeve Reflection, Diverse learning environments, and appropriate Dispositions in all
circumstances (TRoDD). Additionally, for advanced program candidates, the context of Research is also included.
These elements are interrelated and integrated to pregzateer candidates to assume roles as reflective facilitators
of learning (initial programs) through coursework and experiences in each component of the model or reflective
facilitator of learning (advanced programs) who couple knowledge and skills topbfyethose qualities and
dispositions that characterize effective teachers.

Content

Content, the first component of the model, can be defined as the subject matter or content to be taught to
the learners. In this component, teacher candidates dex¢lapough understanding of the content that they intend
to teach. Teacher education programs require from 30 to 42 credit hours of celatezat coursework that provide
teacher candidates with a strong background in their respective disciplines. Euugation, Speech Language
Pathology, and secondary education programs that prepare teacher candidates to teach in content areas, teacher
candidates acquire an-itepth knowledge of the content in their respective disciplines that is equivalent to subject
majors. In Elementary Education and Exceptional Education, teacher candidates are required to complete an
academic concentration consisting of 30 credit hours of coursework selected from one of the following academic
disciplines: English, foreign languagmathematics, science, social studies, environmental studies or American
studies. Therefore, teacher candidates obtain a strong knowledge base related to the content in their respective
disciplines.

Particularly important to initial baccalaureate educapoograms is the Buffalo State general education
core and the strength of the various crossipus departments both of which help develop a strong content
knowledge base in teacher candidates. Offerings are the top of regular conversations at TES. m8étina
thorough knowledge of mathematics relevant td Zeducation, or of reading, or of science, represents just one
component of the fAcontento dimension within the educat
selecting conterthat meshes with what teachers know about their students. This means preparing teacher candidates
to make sophisticated curricular choiéeshoices that will resonate with the lived experiences of their students,
maximize engagement with the material, amhsequently advance student achievement. The wherewithal for
making these kinds of curricular choices includes necessary intellectual leverage over the motivgsadit for
textbook companies who attempt to package curriculum for the mass markstinténtion of the Buffalo State
TEU to prepare teachers who can identify the useful material in a textbook series and compensate for their
considerable shortcomings (Gordy & Pritchard, 1995; Pewewardy, 1998).
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Too little attention is paid to the ends ofiedat i on i n todaybés society. Pol
simplistically assume that an education is, and should only be, all about the economic dimensidrOandelates
must be prepared to compete in a global market, to get good jobs, to makeaAghavally competitive. But public
education is every bit as much about preparing youth for life in a social and political democracy. Indeed, this was
the reason public schools were created in the first place. Horace Mann said almost nothing ahguAmmeadican
youth competitive in the economic arena. A teacherods
perceived ends of education. Buffalo State teacher education programs intended to prepare students to consider
more than what nght be culturally popular at any point in time relative to the ends of education, thereby giving
them the wherewithal to balance the econoamd democratic ends of education through their content choices
(Soder, Goodlad, & McMannon, 2001).

Learner

The first second component of Buffalo State College's conceptual model is the Learner, (i.e., students from
birth to grade twelve), where there is a strong emphasis on teacher candidates attaining an understanding of learners'
socialization, growth, and developmt; the learning process; reflection of teaching; and the establishment of a
classroom climate that facilitates learning. Courses in this component are designed to develop attitudes related to
philosophies of teaching and learning as well as societal
and multicultural influences in education. Studies in foundations provide teacher candidates with initial field
experiences in schools and other ancillary agencies. This component serves as a source of knowledge in the areas of
educational materials and struats, and formal educational scholarship. General pedagogical knowledge;
knowledge of learners and characteristics; knowledge of educational contexts (Shulman, 1987); and knowledge of
educational ends, purposes and values are the knowledge base catégioisesomponent.

Candidates in initial (baccalaureate) programs continue the process of comprehension and critical reflection
introduced in general education core courses and begin to develop the processes of evaluation and transformation.
Teacher candmtes learn to assess individual learning situations by gathering and analyzing information. They are
also required to use formal and informal assessment procedures to obtain relevant information for making
educational decisions based on learners' chaistatsr and needs. Subsequent reflection requires that teacher
candidates modify material by critically interpreting it in light of their own evolving understanding, by identifying
alternative ways of presenting it to learners; by choosing from an inetrattiepertoire; and by adapting and
tailoring it to learner characteristics.

Professional education at Buffalo State College has developed through an evolutionary process that has
been primarily influenced by program evaluation and research in teachmtiedu Teacher education programs
are driven by what educators have come to understand about research related to culturally relevant pedagogy (Gay
& Kipchoge, 2003; Howard, 2003; Lads&illings, 2001; Seidl, 2007). The next dimension of thepéitite
frameworld learner® rests on understanding of the pivotal nature of the teathdent relationship. The general
education program at Buffalo State goes a long way toward preparing future educators with perceptive insights
related to the human conditi@nd thus to the potential of Buffalo State teacher candidates to effectively building
teacherstudent relationships. A myriad of cultural forces are at work in the lives of all students. Teachers who are
unaware of how such factors as language, gemdee, and socioeconomic status intersect with student lives are
going to experience serious obstacles ih Woedt bBéeaempt
You(1991), represents a sophisticated account of the necessity of ghowine ar ner s wel | . The fl e
conceptual framework therefore highlights pivotal dispositions that teachers must possess. Teachers who are
disposed to believe the vacuous, though culturally popular, rationalizations for poor student pedpeng. the
parents just don6t <car e, or they donét value education.
appropriate dispositions, then, is just as crucial to the teaching profession as it is, say, to the medical profession

Part of knowing learners includes knowing something about human cognition, about how they learn,
although Il earning theory is very much fAcontested terreze
research community stands behind construsttitheory, it is far from universally embraced. As a community of
professional educators, therefore, the teacher education unit at Buffalo State has tried to build programs that
acknowledge the strength of constructivist instructional approaches (BdynBfomwn, & Cocking, 2000; Brooks
and Brooks, 1993) while recognizing that some learners may require structured, direct approaches to instruction
(Maclver & Kemper, 2002).

Pedagogy

The third component of the model is Pedagogy or the strategies thatréeasbeto teach all learners.
Teacher candidates develop a breadth of pedagogical abilities for teaching content and skills, including the use of
inquiry-based and problem solving strategies and critical thinking to enhance learning, within the elementary,
secondary, and special education areas. In initial programs, a strong emphasis is placedasefietkperiences
concurrent with coursework (minimum of 100 clock hours required prior to student teaching), enabling teacher
candidates to demonstrate thability to apply educational theory in sound practice. This component is a source of
much of the knowledge in the areas of scholarship in content disciplines, formal educational scholarship, and

Policy Handbook adopted by TEC December 7, 2007. Most recent revision, April 4, 208



educational materials and structures. Students acquirentdkriowledge appropriate to their disciplines, general
pedagogical knowledge, curriculum knowledge, and specific pedagogical content knowledge (Shulman, 1987). In
this component, while teacher candidates continue to develop skills in comprehensioiti@ideaftection, they
acquire new skills in instruction. Teacher candidates learn and practice instructional skills in the areas of classroom
management, evaluation and planning, and knowledge and use of educational technology to promote student
learning

Sometimes defined as the art and science of teaching, pedagogy is referred to as the teaching act itself
premised orcritical reflection Buffalo State Teacher Education Programs focus on enabling teacher candidates to
utilize instructional techniqueshat hinge on a deep and compassionate knowledge of their students and
sophisticated choices related to content. Because the teaching act itself creates a relationship between teacher and
student it is the intention of the unit to design and deliver progridnat will enable teacher candidates to exhibit
pedagogical behaviors that generate positive relationships, and thus create an environment where students want to
| ear n. This is the very premise of Gemewan dGadyodsapgpdna
diverse and nodiverse classrooms alike.

In the twentyfirst century, teachers have the distinct advantage of being able to utilize sophisticated
technology that can significantly enhance pedagogical and curricular choices. Budfalae@ither candidates are
prepared to creatively utilize various technologies in the interest of ensuring that all students learn. Despite attempts
to fAistandardi zed the educational endeavor, ®twitlkdents i1
different academic strengths and weaknesses. As well, educators as far back as the eighteenth century noted and
understood that not every child learns the same way. The predictability of these circumstances suggests that
teachers must possessdpgogical flexibility and a consciously cultivated pedagogical imagination. A formula
driven approach to instruction may work well for many students, perhaps most students, buatllnstvelents.
Adaptations, supplemental materials, and modificatiors canstantly required. When to make a curricular or
instructional adjustment for a child, or for several children, is an act of pedagogical judgment premised on critical
reflection. Buffalo State teacher education programs are created and refinecastedictier candidates are capable
of making these kinds of adjustments during their first year on the job, while recognizing that improved pedagogical
judgment will require growth and development throughouf

Technology

Technology can be eehicle for learners to acquire information, practice skills, use higher order thinking
skills, and participate in collaborative projects. In order for teacher candidates to use technology effectively, they
must use knowledge and skills from all three comgnts of Buffalo State's conceptual model. Therefore, the
intersection of the three components of the conceptual model illustrates the relationship that exists between
technology and the Content, the Learner, and the Pedagogy.

Content: In order for teacheandidates to use technology to enhance their teaching, they first need to
know how to operate multimedia devices including computers. Teacher candidates must also have a good
knowledge of the content of the discipline in order to use technology asideviin promoting understanding
among learners. The careful selection of discipipecific content and activities that learners can access through
technology and other multimedia resources allows learners with multiple opportunities to acquire iofoemndti
practice skills.

Learner: Teacher candidates must be knowledgeable regarding all learners' developmental levels, interests,
and physical/motor and intellectual abilities to make appropriate decisions on technology use in the classroom.
Knowledge ofthe learner's prior experience is a prerequisite for choosing disefaafic software programs to
promote comprehension.

Pedagogy: Teacher candidates understand the role that technology plays in facilitating learning in learners
from birth through grde twelve. They understand that technology is a means to an end, not an end in itself. Teacher
candidates know how to integrate technology and information literacy in instruction to support student learning.
They use simulation software to give learnerparfunities to think critically and develop higher order thinking
skills.

Reflection

Reflection is defined as the fixing of the thoughts on something; careful consideration. For teacher
candidates, the ability to reflect on successes and failures ahingaand to subsequently make adequate
adjustments in order to improve effectiveness is central to succesdfull€arning to occur in a classroom.
Reflection requires the ability to monitor behaviors and continuously evaluate personal effectivetieas so
modification, change, or even cessation of instruction can be made on an as needed basis. Reflection is part of
effective address of Content, Learners, and Pedagogy.

Content: Teacher candidates must be able to realize what content will be mhjporeeider to design
curriculum maps: considering prerequisite knowledge and skills, supplementing areas of weakness, making lessons
progressive and consistent, and meeting the developmental and intellectual neelds sitidents in classrooms.
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Reflecton on the content is an integral part of selecting, presenting, and understanding the effect of specific lessons
and activities.

Learner: Teacher candidates must reflect on what they know about their Learners in order to design and
deliver the most effdive instruction which will appeal to all learner types. They must reflect on the progress of
instruction as it is delivered, and they must reflect in retrospect on how the learners responded to their teaching and
what may need to be addressed in additonn review for future reflection. Understanding learner needs and
reflecting on how to appeal to them are intertwined.

Pedagogy: Reflection is also key to effective pedagogy. Reflection requires an initial understanding as the
foundation coupled wiit the ability to anticipate, realize, and subsequently review the effectiveness of instructional
strategies developed for and/or delivered td2Plearners. Skills in teaching can be strengthened to achieve
maximized results when processes of reflectiomodeled, instructed, and subsequently required of candidates in a
supportive teacher education program.

Diversity

Teacher candidates must use their knowledge, skills and dispositions related to each of the three
components to teach diverse learnefeatively. The ability of teacher candidates to be aware of and sensitive to
diversity issues and to use culturally and socially responsive pedagogy is dependent upon their knowledge of the
Content, the Learner, and the Pedagogy.

Content: Teacher candidatenust understand how their respective disciplines are influenced by and related
to culture. They must also select appropriate subject matter content and instructional materials that reflect an
appreciation for diversity and that are free from stereotypimybias.

Learner: Knowledge of all learners is critical for developing an awareness of and sensitivity to ways in
which learners differ based upon their gender, sensory and intellectual abilities, cultural backgrounds, and prior
experiences. Knowledge déarner characteristics related to disability and diversity will help teacher candidates
make appropriate instructional decisions that result in pedagogy that is culturally and socially responsive.

Pedagogy: Teacher candidates must use culturally andllgo@sponsive pedagogy so that all learners
have opportunities to learn and perform to the best of their abilities. They must be vigilant to ensure that learners are
not disadvantaged by specific practices in the areas of assessment and instructien. tfadher candidates must
adjust curriculum and adapt instruction in light of learners' abilities or disabilities.

Dispositions

Di spositions are the natural or prevailing aspect
with others. Dispsitions are pervasive in all aspects of an academic career and subsequent professional and
personal experiences. While theorists differ on whether or not dispositions can be radically changed through
instruction and deliberate effort, it is the intentiminthe Buffalo State Teacher education unit to inform candidates
about appropriate dispositions and encourage self reflection as well as external evaluation of the expression of those
dispositions related to-P2 t eachi ng over t hugiesc ®igpositiens ard part af fudl and at e s 6
effective commitment to the instruction of ContentlPLearners, and appropriate pedagogy.

Content: Effective teachers are committed to their own professional growth. They maintain high standards
for themselvedy keeping abreast of scholarship in the content disciplines and maintain high and challenging
standards for their students.

Learner: In order for teacher candidates to be reflective facilitators of learning, they must believe that all
learners are capablof learning. Effective teachers demonstrate respect for individual differences among learners,
their families and their communities. They are professionals who are fair, honest, and caring and who establish and
maintain a safe and supportive environmfentiearning.

Pedagogy: Teacher candidates demonstrate their commitment to teaching by consistently engaging in long
term and shofterm planning. Units of instruction and lessons are prepared well in advance. They use performance
based assessment to domnt positive effects on student learning and engage in critical reflection to improve their
own teaching performance.

Research

A key context for advanced program candidates is their ability to understand and use current developments
in the field to sigificantly impact the achievement ofIR2 learners. Only by becoming lifelong learners with the
capacity and propensity to explore current environments including best practices and exemplary performances can
the professional educator continue to improsaching methods and effectiveness throughout his/her educational
career.

Content: Advanced program professionals have an established basis of knowledge that has enabled them in
their profession. However, candidates must be encouraged to continuegstigate the evezvolving body of
knowledge in each discipline and to subsequently carry that knowledge into the classroom.

Learner: Advanced program professionals have an ongoing commitment to the population they have
chosen to serve in the teachingfession. They have the responsibility and must have continuing commitment to
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interpret strategies and skills defined by research and bring those into the classroom to empower their learners. By
understanding and valuing the use of educational reseaththsmry and practice can be translated into effective
classroom practices to maximize performance and learningf@rl€arners.

Unit Professional Dispositions

Principle One: The candidate understands the central concepts, tools of inquiry, andsttures of the discipline(s) he
or she teaches and can create learning experiences that make these aspects of subject matter meaningful for studé

1. Dispositions The candidate

A realizes that subject matter knowledge is not a fixed body of facts boinplex and ever evolving. S/he seeks to
keep abreast of new ideas and understandings in the field.

A appreciates multiple perspectives and conveys to learners how knowledge is developed from the vantage po

knower.
A has enthusiasm for the digline(s) s/he teaches and sees connections to everyday life.
A is committed to continuous learning and engages in professional discourse about subject matter knowledge 3

children's learning of the discipline.

Principle Two: The candidate understands howchildren learn and develop, and can provide learning opportunities
that support their intellectual, social and personal development

2. Dispositions The candidate

A appreciates individual variation within each area of development, shows respectioetke talents of all learners
and is committed to help them develop sshfidence and competence.

A is disposed to use students' strengths as a basis for growth, and their errors as an opportunity for learning.

Principle Three: The candidate understanls how students differ in their approaches to learning and creates
instruction opportunities that are adapted to diverse learners

3. Dispositions:The candidate

A believes that all children can learn at high levels and persists in helping all chidtiiemeasuccess.

A appreciates and values human diversity, shows respect for students' varied talents and perspectives, and is
to the pursuit of "individually configured excellence."

A respects students as individuals with differing personal anillyfaackgrounds and various skills, talents, and
interests.

A is sensitive to community and cultural norms.

A makes students feel valued for their potential as people, and helps them learn to value each other.

A brings multiple perspectives to the discussibsubject matter, including attention to students' personal, family,
community experiences and cultural norms.

A creates a learning community in which individual differences are respected.

Principle #4: The candidate understands and uses a variety afstructional strategies to encourage students'
development of critical thinking, problem solving, and performance skills.

4. Dispositions:The candidate

A values the development of students’ critical thinking, independent problem solving, and perfaapabd#ies.

A values flexibility and reciprocity in the teaching process as necessary for adapting instruction to student resp
ideas, and needs.

Principle Five: The candidate uses an understanding of individual and group motivation and behaviootcreate a
learning environment that encourages positive social interaction, active engagement in learning, and safitivation.

5. Dispositions:The candidate

A takes responsibility for establishing a positive climate in the classroom and participatgataining such a climate
in the school as a whole.

A understands how participation supports commitment, and is committed to the expression and use of democr3
in the classroom.

A values the role of students in promoting each other's learningeaagdnizes the importance of peer relationships i
establishing a climate of learning.

A recognizes the value of intrinsic motivation to studentsldifey growth and learning.

A is committed to the continuous development of individual students' abilitiesansiders how different motivationg
strategies are likely to encourage this development for each student.

Principle Six: The candidate uses knowledge of effective verbal, nonverbal, and media communication techniques {
foster active inquiry, collaboration, and supportive interaction in the classroom.

6. Dispositions:The candidate

A recognizes the power of language for fosteringegffression, identity development, and learning.

A values many ways in which people seek to communicate and encoutageswdes of communication in the
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classroom.

A is a thoughtful and responsive listener.

A appreciates the cultural dimensions of communication, responds appropriately, and seeks to foster culturally
communication by and among all students in thex

Principal Seven: The candidate plans instruction based upon knowledge of subject matter, students, the community
and curriculum goals.

7. Dispositions:The candidate

A values both long term and short term planning.

A believes that plans must alwdys open to adjustment and revision based on student needs and changing
circumstances.

A values planning as a collegial activity.

Principle Eight: The candidate understands and uses formal and informal assessment strategies to evaluate and
ensure the cotinuous intellectual, social and physical development of the learner.

8. Dispositions:The candidate
A values ongoing assessment as essential to the instructional process and recognizes that many different assg
strategies, accurately and systemalycased, are necessary for monitoring and promoting student learning.

A is committed to using assessment to identify student strengths and promote student growth rather than to de
students access to learning opportunities.

Principle Nine: The candidateis a reflective practitioner who continually evaluates the effects of his/her choices and
actions on others (students, parents, and other professionals in the learning community) and who actively seeks ou
opportunities to grow professionally.

9. Dispostions: The candidate

A values critical thinking and setfirected learning as habits of mind.

A is committed to reflection, assessment, and learning as an ongoing process.

A is committed to seeking out, developing, and continually refining practices thasadde individual needs of
students.

A recognizes his/her professional responsibility for engaging in and supporting appropriate professional practic

self and colleagues.

Principle Ten: The candidate fosters relationships with school colleagues, ngaits, and agencies in the larger
community to support students' learning and welbeing.

10. Dispositions:The candidate
A values and appreciates the importance of all aspects of a child's experience.

is concerned about all aspects of a child's-welhg (cognitive, emotional, social, and physical), and is alert to sig
of difficulties.

is willing to consult with other adults regarding the education andhedtig of his/her students.

respects the privacy of students and confidentiality of information

D> D>

is willing to work with other professionals to improve the overall learning environment for students.

Program Policies

Program Entry & Candidate Retention

Section 1. Criteria for Entry and Retention in Programs and/or the Professional Sequence

Ead program in the Teacher Education Unit shall determine the criteria for entrance and retention in the program
and/or candidacy in the professional sequence (which may occur simultaneously or separately).

A. Entrance and retention criteria will:

1. be specific to the department/program;

2. be appropriate to the department/program;

3. be based upon multiple types of data;

4. be clearly and directly related to the principles defined by the Conceptual Framework of the

Teacher Education Unit;
5. be comistent with professional standards that are appropriate tieffagtment/program;
1. be consistent with the admissions policies of the College that pertain to the department/program; and
2. embody the principles for the recruitment and retention of a digtusient body outlined in the
Institutional Diversity statement

B. Entry to the program and/or entry to the professional sequence for the degree will be based on multiple
sources of data, which may include, but are not limited to, some or all oflltheifm:

Policy Handbook adopted by TEC December 7, 2007. Most recent revision, April 4, 2008



GPA1 cumulative and/or in specific content area

GRE, Praxis | scores, or scores on other standardized instruments
Controlled literacy/numeracy samples

Letters of reference

Personal statement of learning/teaching philbgor professional objectives
Experience with diverse learners

Experience in diverse social, cultural, or educational settings
Work samples in content area

. Prior performance

0. Degrees, courses or semester hours completed

1. Interviews

RRoOooNoORrLDE

C. Eligibility for student teaching, internships, or other required practica may include, but are not limited to,
some or all of the following:
a. Portfolio review

b. GPAT cumulative and/or in content area(s)
c. Faculty recommendation(s)
d. Grades in spéfic courses
e. Self and/or supervisor assessments of performance.
D. The criteria for admission to program and/or entry to the professional sequence shall be directly related to

candidate exit criteria and the overall assessment plan for the depanthéiné & eacher Education Unit.

Section 2. Procedures for Program Entry and Candidacy in the Professional Sequence
Each program in the Teacher Education Unit shall:

A. determine deadlines for submission of application materials and for notificifwagram entry and/or
candidacy decisions, in a timely manner;
B. publish and disseminate program entry and/or candidacy processes and criteria for such decisions,

including relevant dates/deadlines and rubrics for assessment so that applicantseaod thwar
requirements and can make plans to meet them;

C. establish an appeals process at each program entry and eligibility checkpoint, publishing and disseminating
such information to candidates in a timely manner; and
D. monitor admission/programmgy, retention, and completion data, to insure that the goals of the Teacher

Education Unit are served by established entrance and candidacy procedures and decisions, and that any
unintended consequences are identified and corrected.

Field Experiences& Candidate Outcomes

Section 1. Field Experiences

In order to continue assurance of high quality, all programs in the Teacher Education Unit that include field

experiences adine to the following principleshich meet the professional standards of mati@nd state agencies:

A. Field experiences including practica, student teaching, and internshigge guided by a college approved
course outline. Each outline includes the field experience description, objectives, expected content, and
assessmenbcn si stent with the Teacher Education Unités Cc

standards applicable to the program, and each progr

B. Field experiences are accompanied by a syllabus and/or a handbook informing all pastafipattome
expectations.

C. Field experiences in a single program are based on the development of professional knowledge, skills, and
attitudes with the final experience(s) extending at least 10 weeks.

D. Field experiences are accompanied by coursewonseminars.

E. Field experiences provide candidates with opportunities to work with a full range of students, including
varying ages and abilities and different racial, ethnic, socioeconomic, and linguistic backgrounds.

F. Field experiences occur appropriate high quality settings that provide experiences in diverse learning
environments, including urban/high needs schools, and opportunities for collaborative professional inquiry.

G. Field experiences provide opportunities for candidates t& with a variety of school and community
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personnel as well as with parents and families.

Section 2. Qualifications of College Supervisors (College Employees).

A. Field experiences are supervised by college faculty who hold certification in the agtgropntent area,
or in educational administration. Any candidate who experiences content area difficulty is provided
supervision by a college faculty member certified in the appropriate content area.

B. College supervisors are systematically orientedi monitored. They participate actively in the programs.
They participate in professional development activities to ensure quality of field experiences for candidates.

Section 3. Qualifications for Cooperating Teachers and Other Fielased Supervisorg{School District

Employees).

A. Cooperating teachers and othersite, fieldbased supervisors of candidates in applied settings have a
minimum of three years of experience in the area in which they are supervising, are certified for the areas
in whichthey are teaching or working, and are recommended by the appropriate school administrator.

B. Exceptions may be made for otherwise qualified cooperating teachers arubeld supervisors in school
settings where teacher shortages ettt the disetion the placement coordinator.

Procedures to Ensure Fairness, Accuracy, Consistency and the Elimination ofa3

A Using multiple measures at various checkpoints in the programs

A Using existing measurement tools with known reliability and validity atteristics.

A Using data entry methods that optimize completeness and accuracy.

A Progressing toward the use of rubrics for rating and scoring measures.

A Progressing toward operationally defining performance using a four or five point scale with
threecatgor i es descri bing AMeto performance [ Met
Development, Met (Target), and Met with Distinction].

A Progressing toward using two raters for hgjhkes decisions on candidate performance

A Progressing toward formal evaluation of thsgchometric integrity of critical performance

task assessments.

The first priority for validity and reliability evaluation are program assessment instruments created by the institution
and used for high stakes decisions (e.g., evaluation of studentigacki internship experiences) for large

programs. Confirming the validity and reliability of umitde instruments based on nationalglidated models

(e.g., Teacher Work Sample Methodology) or instruments used within specific courses for cdadaifgedback

have lower priority

Collaboration with the Professional Community

Section 1. Collaborative Consultation Process fotourse/Program Change

The approval process begins with consultation between appropriate representativee ffeacher Edutian Unit
and community members The Teacher Educationisinisponsible for moving education course, major and/or
program changes through the process specified iBulffalo State Curriculum Handbook.

Section 2. Functions.
Teacher Education Coundiinctions in such a wawtprovide for a broadly representative group of professionals to
work cooperatively in designing and modifying all Teacher Education Unit programs that prepare school
professionals; and make recommendations to departments aaqptiopriate deans about other subjects of mutual
interest.
A. When a revision in the content of a program is considered, the memberdehttieer Education Council
are convened. The members of the full TEC or appropriate commitétkee recommendatisrto theunit,
departmer{s) Senate Curriculum Committee

B. Changes in curriculum, such as the design of new courses, the content of laboratory experiences, course
revision, changes in prerequisites, and name or number of courses, originate witpjpréheate
department

C. Policies associated with selection and retention of students also mamatwiin the departmentEhe
administration of such policies for each program is a Teacher Education Unit responsibility.

D. In each case, the approge academic department(s) shall cooperatively plan programs based on the needs

of prospective educators and other school professionals. Meeting the standards of the appropriate NCATE
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professional society and incorporating recommendations from practgionthe field is required.

Substitution of Teaching Experience for Student Teaching Experience

Section 1. Applicability.
This policy applies to candidates completing all initial and initial/professional programsBuffiaédo State Teacher
Educationunit.

Section 2. Requirements for Waiving One Student Teaching Experience.
A. The @ndidate must have had at least one full academic year -oihfellpaid, schoebased experience as a

|l ead teacher (not teachi ngradesidarGradasvilevalfortteeacher 6s

Childhood Education Program; Grade8 @r Grades 92 level for the Adolescence Education Program;
or the appropriate grade levels for all other programs.

B. The School Administrator must verify this teaching eigrere using the New York State Education
Department (NYSED) Form OT11 iF- Substitution of

a

Exp

(http://www.highered.nysed.gov/tcert/otll.hinThis compl et ed form wil |l be att a

AProgram Deviation Student Personal vand difcead®dmmi c
for the NYSED/NCATE review.

C. Theandi dat eds met hods i nstr uctairthattheicartdidateenedtsfoy wi t h
exceeds the NYSED Annual Professional Performance Review (APPR) criteria for new teachers [NYSED

Commi ssioner 6s Regulations Part 100.2(0)].

D. The @ndidate must successfully complete at leastsopervised student teaolgi experience in a high
needs or urban setting in a public school. Thisimum requirement will not be waived.

E. The @ndidate must successfully complete the appropriate student teaching seminar course.

F. Inlieu of the one student teaching experititat teaching experience tisandidate must takeas been

waived, candidate must takesB of coursework in pedagogy or content area under advisement to complete
program requirements.
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School Partnership Policies
Professional Development School Paiies

Section 1. Goals and Definitions for Professional Development School & Partnership School Relationships.

A. Goals: Buffalo State seeks collaborative relationships among school and unibasstyeducators,
preservice candidates, and preschoaulgh grade 12 @®2) students that will;
1. promote authentic learning by allIR2 students to meet the New York State Learning Standards;
2. prepare preservice candidates to be soe@llyscious catalysts for change who create and sustain
school envionments where excellence is cherished and social justice flourishes, as described by
the Teacher Education Unités Conceptual Framewo
3. provide sustained professional development opportunities for school and unibessty

educators to enhance thkitowledge, practice, and skills in reflection, collaboration, and
leadership to promote authentic learning for all students; and

4, use a process of joint inquiry to identify and address the diverse learning needs1i all P
students, candidates, and sohand universitybased faculty.

B. A professional development schodPDS):
1. is committed to enhancing the learning experiences of preservice candidates in the school
environment;
2. has committed resources to the partnership between the satibthie college, including the
identification of:
3. a team of schodbased educators who have agreed to serve as PDS facilitators; and
4, at least one Teacher Education Unit faculty member who has agreed to serve as a PDS liaison.
5. has a PDS managent team composed of the schbabked facilitators, the Teacher Education
Unit liaison(s), and other school and univerdigsed educators; and
6. has met the 2001 NCATE PDS Standards f.or a fibeg

C. A professimal development partnership schoo(PDPS):

1. has some or many of the core characteristics of a professional development school in at least one
significant and coherent organizational segment of the school,

2. has established a working relationship amarteam of schoddased educators and at least one
Teacher Education Unit faculty member;

3. is committed to teaching for social justice and continuous authentic learninglfostdents,
preservice candidates, and school and univebsised educatars

4, is committed to implementing reseafichsed best practices in areas that are critical to enhanced

P-12 student learning and excellent teacher and pupil personnel preparation (e.g., authentic
learning in the content areas, literacy education, spediaation, student services, teaching for
social justice, preservice educator program design and implementation), through a collaborative
process of selfeflection and joint inquirbased decisiemaking;

5. is committed to implementing reseafichsed bst practices in areas that are critical to enhanced
P-12 student learning and excellent teacher and pupil personnel preparation (e.g., authentic
learning in the content areas, literacy education, special education, student services, teaching for
social jusice, preservice educator program design and implementation); and

D. A university-based PDS liaison

1. is a School of Education faculty member;

2. receives the equivalent of at least 25% assigned time or extra service compensation;

3. develops and implemenashigh quality professional agenda in the PDS relatéebiching,
scholarship, and/or service that is supported and valued by the School of Education within the
university reward structure described by Bwadicies of the Board ofrrustees and

4. has thdollowing responsibilities:

a. serves on the PDS management team;
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b. engages in joint inquiry with schebased educators at the PDS

c. facilitates communication between the PDS and the School of Education by attending faculty
meetings in the Schoof Education;

d. supports the appropriate preservice candidates placed in the PDS; and

e. collaborates to meet the professional development needs of school and ushesesity

educators at the PDS.

E. The team ofschootbased PDS facilitators

1. includes at least one feiime educator at thechool;

2. receives release time and/or a stipend §ation 2, Standard V, Part D); and

3. has the following responsibilities at the PDS:
a. serves on the PDS management team;
b. engages in joint inquiry ith universitybased educators at the PDS;
c. facilitates communication between schediicators at the PDS; and the School of Education;
d. supports the appropriate presergeadidates placed in the PDS; and
e. collaborates to meet the professionakdigpment needs of school and universigsed
educators at the PDS.

Section 2. Criteria for Designation as a Professional Development School Affiliated with the SUNY College at
Buffalo Teacher Education Unit

Section 3. Procedure for Becoming a Professial Development School.
A. Letter of Intent:
1. The building administrator and the faculty members from the school and the university who have
agreed to participate in the-epplication process shall submit a letter of intent toAtbsociate
Vice President of Teacher Educatiand the appropriate School District Superintendent
(ASuperintendent o) .
2. The Letter of Intent shall:
e indicate that both parties believe that the school partnership has met the criteria to become a
professional developmenthool affiliated with Buffalo State;
B. PDS CoApplication Process:
1. outline the basis for this assertion; and
2. propose a timetable for completing the PDSApplication Process and Joint Review Process.
3. After positive review and feedback on thetter of Intent from both the unit headd the
Superintendent, the PDS Application shall be completed collaboratively by the building administrator,
schootbased educator(s), and the univerbigsed educator(s).
4. The PDS Application shall be subteitl to theAssociate Vice President of Teacher Educatiod to
the Superintendent, who will initiate a joint review process.

C. Joint Review Process:

1. An application to become a PDS affiliated with the SUNY College at Buffalo Teacher Education
Unit will be evaluated by a PDS Review Committee consisting of two members appointed by the
Associate Vice President of Teacher Educatia members appointed by the Superintendent,
and one outside expert jointly appointed by Alssociate Vice President @eacher Educatioand
Superintendent. Personnel from the proposed PDS building, the Teacher Education Unit faculty
liaison(s), and others with potential conflict of interest shall not serve on the Joint Review
Committee.

2. After careful review and eWaation of the PDS Application using the standards outlined in Section
2, the PDS Review Committee shall submit a report té\#8sociate Vice President of Teacher
Educationand the Superintendent that includes following

a.. the standards met andtmet;
b. a rationale for the decision on each standard; and
C. an overall recommendation for designation or-designation as a professional

development school.
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D. Designation as a Professional Development School.

1. The Associate Vice Presiderftbeacher Educatioand Superintendent will review the findings
and recommendations of tRDS Review Committee. The Associate Vice President of Teacher
Educationhas the final authority for designating professional development schools for the Teacher
Education Unit, in consultation with the Provost and President of the Buffalo State. Likewise, the
Superintendent has the final authority for designating professional development schools for the
School District, in consultation with the Board of Education.

2. The Teacher Education Unit shall not designate any school as a PDS that does not have explicit
school district approval. Likewise, the School District shall not designate any school as a PDS
that does not have explicit Teacher Education Unit approval

Section 4. Evaluation of Professional Development School Performance.

A. A collaborative selstudy process shall be completed by each PDS on a biannual basis to demonstrate that
the PDS continues to meet the beginning level of the 2001 NCATE RiD8&8ds, and is moving toward
the developing level or beyond.

B. A summary of the sel§tudy findings with an action plan for continued improvement shall be submitted to
the Associate Vice President of Teacher Educatind Superintendent for review.
C. If the selfstudy review is unsatisfactory, tlessociate Vice President of Teacher Educatiod

Superintendent shall develop a collaborative plan to support, intervene, or terminate the PDS.

Professional Development Partnership School Policies

Section 1. Goals of the Professional Development Partnership School (PDPS) Madel

TheTeacher Education urdit Buffalo State seeks to establish and sustain collaborative relationships among school
and universitybased educators and ggervice candidates tenefit preschool through grade 121(® students.

Such relationships may be organized as professional development partnership schools as described herein, or
formally structured as professional development schools (PDS) as described in the Schoatdd Edi o n 6 s
Professional Development School Policiekhe goals of both kinds of partnerships are to:

A. Promote authentic learning by allR2 students to meet the New York State Learning Standards;

B. Allow for enhanced reflection and professional gttowas a result of cooperative efforts among
college faculty, school administrators and personnel, classroom teachers, and preservice
candidates;

C. Have a significant positive impact on the educational experiences of undergraduate and graduate
candidate$n teacher education and pupil personnel preparation; and

D. Provide sustained professional development opportunities for school and unikiessty

educators via a process of joint inquiry and the implementation of redemseld best practices.

Secion 2. A Professional Development Partnership School (PDPS):

A. Consistently hosts-80 student teachers p@d0students to implement a mutuatgreed upon
semester (%6 per quarter).
B. Is committed to implementing reseasichsed best practices ireas that are critical to enhanced

P-12 student learning and excellent teacher and pupil personnel preparation (e.g., authentic
learning in the content areas, literacy education, special education, student services, teaching for
social justice, preservicalaecator program design and implementation).

C. May be working toward meeting the National Council for the Accreditation of Teacher Education
(NCATE) Professional Development School Standar
D. Is staffed by @rofessional Developrant Coordinator (PDC), a partime or fulltime School of

Education faculty member who is permaneiatbgigned to the partnership school. The PDC is
likely to be an experienced retired teacher or school administrator, who develops a close
relationship to th full-time faculty in the School of Education. Tresponsibilities of the PDC are
to:
1. Consistently supervise the student teachers placed at the partnership school each quarter. The PDC
is paid by Buffalo State for this service at the negotiated rate.
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2. Spend the equivalent of an additional kd#fy per week (during two college semesters per year) in
the partnership school working witbachers, the Principal, candidates, afi2Btudents to
implement a mutually agreatpon professional development parstep.

3. Submit amannual report and aprofessional development partnership plarby May 1 of each
year to the Superintendent afgsociate Vice President of Teacher Educatidme annual report
must follow the format provided by then i RDS Specialisti consultation with the Teacher
Education Unitdés Professional D e Yaséd prpfessianal Co mmi t
development partnership plan must focus etPRstudent achievement and the professional growth
of preservice and inservice edtms; it must be collaboratively developed with the teachers and
Principal at the partnership school and approved by all stakeholders.

4. Is supported by DS Specialista Teacher Education Unit faculty member assigned by the
Associate Vice President of aeher Educatioas part of his/her regular workload to:

a. Meet on a regular basis with the PDC, and the teachers and Principal in the partnership
school(s) as needed, to promote effective collaboration;

b. Facilitate the implementation of the prodesal development partnership plan;

C. Support the production of the annual report for each partnership school site.

Section 3. The Role of the School District in Supporting a Professional Development Partnership School.

A. The Superintendent, Pdipal and the teachers in a designated professional development partnership school
(PDPS) collaboratively commit to hostingl® student teachers per semester on a consistent basis. The
PDPS must be identified by the Superintendent at least one senm&stéy the anticipated placement of
student teachers.

B. The Principal and teachers in the PDPS work with the Professional Development Coordinator (PDC) to
identify and implement a mutually agreed upon, sustained, ingasgd professional development
partnership plan focused orIR student achievement and the professional growth of preservice and
inservice teachers.

Section 4. The Role of the Teacher Education Unit in Supporting a Professional Development Partnership

School.

A. Upon the designain of a specific professional development partnership school by the Superintendent, the
Associate Vice President of Teacher Educatmrdesignee) will hire and assign a piame or fulltime
faculty member to supervise student teachers on a consissinitdral serve as the Professional
Development Coordinator (PDC).

B. The Associate Vice President of Teacher Educatitihdesignate a PDS Specialist to provide training and
support for the PDC, and the Principal and teachers as needed, to implennemtuéiéy agreed upon,
sustained, inquirpased professional development partnership plan focusedl@rstdent achievement
and the professional growth of preservice and inservice teachers.

Faculty Policies
Faculty Workload

Preamble.The following workload policies apply to all fulfime and partime faculty, except where specifically
noted.

Section 1. Class Size

A. Enrollments for courses in the Teacher Education Unit typically are limited to 50 students in lower division
undergraduate course30 in upper division courses, and 20 in graduate courses. Instructionally based
rationales exist for lower enrollments in some courses. For example, laboratory sections may establish
lower enroliment to meet safety guidelines; writing intensive coursgt§ield-based courses requiring
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student supervision may also have lower enroliment limits.

B. Double workload credit for teaching a single large section of a required course will be awarded if the total
number of students is greater than 85 for loweisihin undergraduate courses, 50 for upper division
undergraduate courses, and 35 for graduate courses.

Section 2. Number of Course Preparations.
The number of course preparations is not to exceed 3 per semester.

Section 3. Number of Advisees

A. Thewide range of undergraduate and graduate programs with the Teacher Education Unit place varying
advisement demands on faculty. However, advisement responsibility within a department must be equitably
distributed among the faculty. The department chairfacdlty in each department determine the
equivalent advisement loads across programs, and reasonable advisement expectations for all faculty.

B. As a rule, partime instructors are not assigned advisees. Whethetirhdl temporary faculty are assigned
advisees is the prerogative of the respective department.
C. Faculty with time assigned for advisement coordination usually have proportionally larger numbers of

advisees than other faculty.

Section 4. Teaching Load and Workload.
A. State and Ingtutional Requirements
1. Section 52.21(b)(2)(i)(h) of the New York State
Regul ations requires that Afaculty teaching ass
exceed 12 semester hours per semester for urdielge courses, or 9 semester hours per
semester for graduate courses, or 21 semester hours per academic year for faculty who teach a
combination of graduate and undergraduate cours

2. Institutional Guidance
B. Workload in the Teacher Educationityn
1. Overall workload equity should prevail for all faculty members across the Teacher Education Unit.

That is, the instructional load plus research and service éffart overall workload should
generally be equitable for all faculty who teachdyrate or undergraduate courses or some
combination.

2. The figure graphically represents these workload equity expectations. Instructional load for all
faculty in the Teacher Education Unit is the equivalent of 12 semester hours per semester,
representedy the circle divided into four sections. Undergraduate and graduate faculty members
have the same overall workloaid#structional load or its equivalent, plus research and seirvice
represented by the overall square area in the figure.

3. Teacher Edudan Unit faculty are expected to spend significant time intoagne teaching
interactions with candidates involved in projects and theses. They are also expected to spend
significant time in the schools, creating relationships that support candidatiadedn
recognition of this fact, all Teacher Education Unit faculty should have a 9 credit teaching load.
Thus, project and thesis advisement and/or school involvement is built into the typical faculty
instructional assignment as the equivalent of osé 8ourse.

4. Faculty with teaching loads of less than 9 credits per semester generally have additional non
courserelated assigned time responsibilities, as described in Sectiel 1€ach large
enrollment courses as described in Section 1; oelagible for a course reduction due to a high
rate of project/theses completion as described in Section 5.

Section 5. Theses & Project Advisement.
Faculty whose rate of project/theses completion over time is significantly higher than the averag®, dodheth
otherwise have assigned time for graduate advisement, are eligible for a one course reduction in their subsequent
teaching load as follows:

A. Faculty who complete 16 or more projects/theses iy@aB period are eligible for a one course
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redudion in teaching load in the next academic year.

B. It is the responsibility of the faculty member to document the completion of projects/theses
through departmental or Graduate Studies records, and to request such a course reduction in
writing prior tothe date when course schedules for the next semester are finalized. The chair of the
department may postpone a project/thesis course reduction for one semester, pending resource
availability.

Section 6. Summer Teaching.

Faculty cannot be compelledt®ach in the summer. However, in programs where the faculty has determined that
summer course offerings are important to meet the needs of candidates, faculty are encouraged to teach in the
summer.

Section 7. Student Teaching Ratios.
Individual facultymembers shall not supervise more than 18 student teachers per semester, or 4.5 student teachers
per 0.25 teaching load per semester.

Section 8. Practicum Ratios.

A. The definition of practicum varies across disciplines, but in undergraduate pragedamequire
practica, the average should be no more than 30 students to 1 faculty member per course, or fewer
if required by applicable professional standards.

B. Graduate programs are expected to meet applicable professional standards. For thase gradua
programs not governed by professional standards, the department in consultation with the
Associate Vice President of Teacher Educasioall determine the appropriate student/faculty
ratio based upon warranted practice in the field.

Section 9. Interndip Ratios.

A. The definition of internship varies across disciplines, but in undergraduate programs that require
an internship, the ratio of students to teacher should be no more than 15:1 for a semester, or fewer
if required by applicable professiorsthndards.

B. In the graduate programs, the ratio of students to faculty varies according to differing instructional
activities associated with the internship. The graduate programs are expected to meet applicable
professional standards. For those getdyprograms not governed by professional standards, the
department in consultation with tlessociate Vice President of Teacher Educasioall
determine the appropriate ratio based upon warranted practice in the field.

Section 10. Independent Study.
Faculty in the Teacher Education Unit assume responsibility for supervising students for Independent Studies (on
courses that bear credit for the student, but not for the faculty member) in a manner consistent with institutional

policy.

Section 11. Schdoor Site Involvement.

Faculty shall strive to embed all professional education courses in the school setting, as is appropriate for the
particular discipline. Therefore, faculty involvement in a school setting is generally viewed as part of the regular
instructional load (see Section 4B). In the case of Professional Development School (PDS) initiatives, departments
or theAssociate Vice President of Teacher Educati@y provide assigned time for participating faculty.

Section 12. Assigned Time.

In gereral, assigned time for faculty depends on the size of the program, and specific programmatic needs. Assigned
time may be granted for department chair, program coordinator, admissions coordinator, student teaching
coordinator, advisement coordinator, coacdl trainer. Responsibility for a grant or special project may also fall

under this category.
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Scholarship Statement

Section 1. Definition of Scholarship.

The Teacher Education Unit embraces a comprehensive definition of scholarship that is inths\diverse
creative and scholarly activities consistent with our mission of collaborating in partnerships with citizens of the
world to develop, implement, and assess innovative, socially conscious educational programs for all learners.
Though therés diversity within the school in terms of the types of scholarship recognized, there are salient
commonalities across departments:

A. Consistent with the mission, scholarship should
teaching, and to colbmrating with the public.
B. Scholars are current in their field as evidenced by reading widely, participating in professional and

community associations and conferences, publishing in peer reviewed journals, and/or authoring
book chapters or books.

C. Scholars also engage in grant writing to further our understanding of topics relating to education,
research in their subject matter field, research that integrates theory and practice, curriculum
development that is reported in the literature, andédiagogical innovations.

D. Third party validation, for example through peer review, or receiving a competitive grant or
award, is necessary in assessing the contributi

Section 2. Promoting Scholarship for All

A. The Teacher &ucation Unit faculty pursue scholarly endeavors that are bothesedfving and in
alignment with the School 6s overall mi ssi on. T
committed to acquiring and allocating adequate resources that fosteowth gnd development
of exemplary teachers as scholars. Cogent examples of the various levels of administrative
support provided include, but are not limited to exchanges and sabbaticals, joint appointments,
graduate assistants, reduced teaching loeaisltfunds, assigned time to develop long range
departmental research agendas, laboratory equipment, and the development of personal growth
contracts toward the attainment of tenure and promotion.

B. The Teacher Education Unit promotesesprit de corpamong its faculty members, each of
whom has an individual dedication to exceptional teaching as it contributes to advancing academic
scholarship in their disciplines.

Guidelines Regarding Discretionary Salary Increases

Section 1. Documentation
Facuty preparing material or consideration for Discretionary Salary Increases (DSI) should create two folders:
A. Case Presentation Folder

1. Annual summary covering the period under rev
Deci si o dides of the Boare of Trusteeend including brief characterizations of the
significance of the activities. Faculty should use this outline for the presentation of their request to
be considered for a Discretiona®glary Increase award.
2. Curriculum Vita
3. A letter of intent accompanied by a brief summary documentation where appropriate to provide
evidence in support of the faculty memberds per
evaluation summaries, summary of assessment of innovative pedagogyary of scholarship
and service, etc).

A. Supporting Source Material Folder
1. Journal articles, manuscripts, poster presentations
2. Course syllabi, exams, raw assessment data, raw teaching evaluations
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3. Committee assignments and evaluation of committe& fvom committee chairs
4. Etcetera

Section 2. Procedures.

A. The Case Presentation Folder will be the only folder forwarded to the Teacher Education Unit
Personnel Committee, thessociate Vice President of Teacher Educatiba Provost, and the
Presient. The Supporting Source Materi al Fol der s
office for review if required.

B. Source materials should be read in detail by the department chair and department review

committee in making evaluative judgmenfshe strength of the case presented by each candidate.
The department chair and department review comm
scholarly record. Their obligation is to examine and authenticate the source materials and include
evaluative comments in the letters of support that are sent forward along with the Case
Presentation Folder.

C. Letters of support for each candidate from both the department chair and the department review
committee should begin with a summary evaluation.

Periodic Review of Faculty on Continuing Appointment

Section 1. Rationale

A. The Teacher Education UnitRonceptual Frameworlemphasizes the importance of seven
elements including content, learners, pedagogy, technology, reflection, dispositiodis/easitly.
All faculty members in the unit should continually assess and reflect upon their professional
practice as educators (reflection) and directly instruct as well as model elements of the unit
conceptual framework.

B. The Professional Standardfor the Accreditation of Schools, Colleges and Departments of
Education(NCATE, 2006 Edition) include one standard specific to faculty qualifications,
performance and devel opment ( St an-dcaredided5) . SUNY
Teacher Education it must utilize a systematic and comprehensive evaluation system that
includes regular and comprehensive reviews of the professional education faculty's teaching,
scholarship, service, collaboration with the professional community, and leadership in the
institution and profession.

Section 2. Evaluation Procedure.

Pursuant to these tenets, the Teacher Education Unit embraces a collegial view of performance evaluation that
provides an avenue for all faculties to reflect, grow and improve as vital meailteesacademy, and as active
contributors to SUNY College at Buffalo's leareemtered community. With this goal firmly in mind:

A. Department Chairs in the Teacher Education Unit will, at their first departmental faculty meeting
in the fall semesteidentify those faculty members on continuing appointment (tenured) who have
not submitted materials supporting consideration for promotion or discretionary salary increase
(DSI) within the previous two years. This first faculty meeting should occur motttzin October
1st and not earlier than the date for departmental submission of DSI folders to the Teacher
Education Unit's peer review committee. (In years when DSI funds are not available, the first
faculty meeting should not occur earlier than Septerhbg.

B. The Department Chair shall inform in writing those individuals identified that the following
materials should be prepared for submission to her/his office not later thar’'&ghé
subsequent spring semester. If the department cha# fathlty member being reviewed, she/he
will submit the above materials to thAssociate Vice President of Teacher EducatipMay
first™:

1. An updated and complete curriculum vita;
2. Student evaluations from not less than two classes (six prf¢augght by the faculty member
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during the previous two years (summer sessions included);

3. A written peer evaluation of at least one class session held during the current academic year
[faculty are encouraged to invite peer review(s) from outside ¢thairdepartment, and even from
outside the Teacher Education Unit]; and

4. A brief reflective statement written by the faculty member that describes how the peer review
process has informed his/her teaching effectiveness, and the extent to which @vwmay h
influenced or informed future scholarship or service.

C. The Department Chair will review the materials submitted by faculty members on continuing
appointment and schedule a meeting with each of them prior to the end of May. This session will
allow time for further reflection, formative assessment, and collegial discussion that is pertinent to
the faculty member's teaching, scholarship and service.

D. If any area(s) of concern arise as a result of the evaluation process, the faculty member and
depatment chair will draft a mutually agreed upon plan for performance and development that
spans two following two years.

E. All materials assembled and collected during this process shall be placed in the faculty members
personnel folders maintained imetdepartment chair's office.

Candidate Policies
Fair Process Policy and Procedures

ARTICLE |
GENERAL PROVISIONS

Section 1. ScopeThe provisions of th&air Process Policy & Procedurespply to all programs in the Teacher
Education unit of Buffal®tate College.

Section 2. Definitions

A. Teacher Education Unit The Teacher Education Unit refers to all teacher education and education
related programs at Buffalo State College. These include, Art Education, Biology Education, Business
Education, Carer and Technical Education, Chemistry Education, Childhood Education, Early Childhood
Education, Earth Sciences Education, Educational Computing, Educational Leadership, English Education,
Exceptional Education (including Bilingual), Foreign Language EtilucaMath Education, Music
Education, Physics Education, Reading, Social Studies Education, Speeniage Education, and
Technology Education.

B. Class Day A ficlass dayo is Monday, Tuesday, Wednesday,
Buffalo StateCollege conducts regularly scheduled classes.

C. Mailed. A letter is fAmailedd when it is placed in a L
Post Office or other commercial delivery services, such as Federal Express or United Parael Servic

D. Decision Maker. A fidecision makero is a faculty member in
staff member who participated in the decision concerning admission, retention, graduation, or
recommendation for state certification.

E. Terminate From a Program and Not Recommend for State Certification The phrase fter mi
from a programdo as used in this policy refers to an
from a programd and the decisioprtofiinati nacomméndi
an individual to be terminated from an education program (and therefore not be recommended for a state
certification), yet graduate from the university with a fo@ntification degree in education.
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Section 3. Acaderit and Professional Criteria for Admission, Retention, Graduation, and Recommendation
for State Certification.

A. All Teacher Education programs prepare candidates to serve as professionals in roles of service to pupils
and clients who may be minors or inidivals in circumstances of significant vulnerability. In the course of
pursuing their academic programs, Teacher Education candidates come into direct contact with such
vulnerable pupils and clients as part of their internships, practica, field experamtelinical
experiences. The Teacher Education Unit has an obligation to protect those pupils and clients and cannot
tolerate candidate behavior that exploits, endangers, compromises or threatens the welfare, safety or rights
of those pupils or clients

B. In deciding whether to admit to, retain in, or graduate from a program, or to recommend an individual for a
state certificate, the Teacher Education Unit consi
reqguirements but onmpétenaies related toiserving im a ptofessiord iscluding, but not
limited to, personal characteristics, conduct, and potential to serve effectively and ethically in the
profession for which the individual is seeking training or certification.

1. General Acdemic Criteria: In deciding whether to admit to, retain in, or graduate from a program
or to recommend an individual for a state certificate, the Teacher Education Unit considers:

a The values set out in the uni wmepolisigst yd6s mi s s
b. The values set out in the Teacher Educatior
framework, and written candidate policies, procedures and professional competencies;
The mission, philosophy, and values of each program as set out in it wattdidate
policies, procedures, and professional competencies;

d. For applicants and candidates for state approved programs, the legal requirements and
professional expectations as set out in the applicable laws and the regulations
governing state certifi¢en; and

e. The standards and rules adopted or recognized by the applicable professional
organizations.

o

2. Specific Academic Criteria: In deciding whether to admit to, retain in, or graduate from a
program, or to recommend an individual for a state certdidae Teacher Education Unit
considers:

a. Whether the individual has submitted a timely and complete application;

b. Whet her the individual meets the admission
catalog(s), and in the written admissions materials for BuffalSt at e Col | ege 6s
Education programs;

c. Whether the individual has maintained the required cumulative grade point average;

d. Whether the individual has received the minimum required grade as set out by the
program for each course taken as part ofibgree program; and

e. Whether the individual has met all the other program completion requirements for
retention, graduation, or recommendation for state certification as set forth in the
uni versityds catalog(s) and ,pacdurepandgr ambs
professional competencies

3. Professional Competencies and Criteria: In deciding whether to admit to, retain in, or graduate
from a program, or to recommend an individual for a state certificate, the Teacher Education Unit

considers:
a. Thei ndi vi dual és educational, work, and other
profession;
b. The individual és ability to communicate and

individuals from different backgrounds, individuals with exceptional needmations,
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individuals from different racial or ethnic populations, and individuals of both genders
and different sexual orientations;
c. The individual 6s moral character and fitnes:
training, including but not ifhited to any felony conviction(s) that would bar state
certification;

d The individual 6s behavior in |light of approfg
e. The individual 6s general and specific knowl e
successfullycomplete the particular program and to function effectively in the profession
for which he or she is training, as set fort

procedures, and professional competencies, as well as the standards and rule@adopted
recognized by the applicable professional organizations.

Section 4. Disclaimer.Admission to or graduation from a teacher education program in the Teacher Education
Unit at Buffalo State College does not constitute a guarantee that the canditlbéegréinted a State certificate,
extension, endorsement, or license.

Section 5. Academic and Professional Decisions Subject to Review Under This Poliéyn individual who is
terminated from a program by a department under Article Il of this policyretaest a review of such a decision
by the Associate Vice President for Teacher Educationod:

policy.

Section 6. Academic and Professional Decisions Not Subject to Review Under This Poliéy individual who
is denied entrance to a program in the Teacher Education Unit cannot request a review of that decision beyond the
department level. In addition, an individual cannot request a review under this policy of any of the following:

A. A decision mt to transfer credits earned at another institution or in anotheampus program;

a decision denying a request to have a program or course requirement waived,;

a decision denying a request for an exception to a program or course policy or procedure;

a cecision that the candidate failed a comprehensive or other summative exam;

an evaluation by a field, school or program supervisor;

a decision to place the candidate on probation;

a decision that a candidate should be removed from a class; or

a decision tavithdraw a candidate from, or reassign a candidate to, a field placement or clinical
experience.

ITOMmMOOw

ARTILE I
TERMINATION FROM A PROGRAM BY A DEPARTMENT

Section 7. Grounds for Termination from a Program. A department may terminate a candidate from arnamg
for failure to meet, satisfy, or demonstrate satisfactory performance with respect to one or more of the academic
and/or professional criteria in Section 3B.

Section 8. Candidate Withdrawal from a Program. If at any time, a candidate chooses to dittw from a

program, the candidate should notify the department chairperson in a signed written statement that (a) the candidate
has chosen to withdraw, and (b) if the department has already proposed action to terminate or made the decision to
terminateethe candi date must also waive the right to request
decision.

Section 9. Notification of Proposed Action to Terminate a Candidate from a Program.
A. Itis normal practice for a department chairperson, thadep ment chairpersonds desi gt
decisionmaker to informally consult with a candidate abut a proposed decision to terminate that candidate
from the program. At this point, the candidate may choose to withdraw from the program (see8¥ection
and the matter will then be considered concluded.
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B.

Section

A.

C.

Policy

If a candidate chooses to continue in the program after informal notification, but before the department
finalizes a decision to terminate a candidate, the department chairperson or designee ailitandr
mail to the candidate a letter:

1. Notifying the candidate of the proposed action, including the effective date of that action;

2. Setting out the reasons for the proposed action; and

3. Providing the candidate five class days after the fuglidery orpostmark date to make a written
request to meet with the department chairperson, and/or other appropriate eweisiu(s), to
discuss the decision.

10. Departmeri_evel Review Meeting

If the candidate does not request a meeting with the the@arr chairperson or designee, and/or other
decisionmaker(s) if appropriate, within the timeframe set out in the notification of proposed action, the
department chair or designee will hagkeliver or mail to the candidate a program termination decision

letter (Section 11), which may be appealed through the Office of the Associate Vice President for Teacher
Education.

If the candidate wishes to meet with the department chairperson or designee and/or other appropriate
decisionmaker(s), the candidate musake a written request for such a meeting within five class days after
the notification of proposed action was hand delivered or seven days after it was postmarked. This written
request for a meeting should be addressed to the department chairpersigneedasl shall provide all

of the information and explanations the candidate wants the department chairperson or designee and/or
other appropriate decisiamaker(s) to take into consideration in making the decision. This written request
for a meeting muse signed and dated, and contain all the following information:

1. A statement identifying the program decision that is being requested for review;
2. A statement explaining why the candidate believes that the program decision should be changed;
3. Anyinformaton t hat the candidate has to support the
changed;
4. The candidatebds current -nmitaddresssasdd t el ephone numb
5. A signed statement giving the department chairperson or designee and/or othefiapprop
decisionmaker(s) permission to talk to person(s) who may have relevant information. If the
candidate refuses to sign such a release, the review process is thereby concluded and the program
decision stands.

Within five class days of receiving a Wwean request from the candidate, the department chairperson will

schedule a meeting between the candidate, the department chairperson or designee, and one or more of the
decisionmakers if appropriate. Whenever possible, the meeting should be held Mittlimss days of the

date the candidateds request for review was receive

1. This meeting will be conducted by the department chairperson or designee. The candidate should
be given the opportunity to provide the decisioakes with information or explanations to
provide a context for the c amaleklischa bsk qusstione r f or man
2. Since programs in the Teacher Education Unit are professional programs, candidates are expected
to be personally presentthie meeting, to speak on their own behalf, and to appropriately
participate in the process of the meeting. If the candidate elects to do so, the candidate may be
accompanied by either a faculty member of the Teacher Education Unit or program classmate,
who may observe but not actively participate in the meeting, except at the department
chairpersonb6s sole discretion. At |l east one da
inform the department chairperson of the name of the support persoy, if an
3. The duration of this meeting is at the sole discretion of the department chairperson or designee.
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Section 11. Program Decision Letter.

A. Whether or not the candidate chooses to meet with the program deuiskans as described in Section 10,
the pogram decisiormakers will finalize the departmental decision. The department chairperson or
designee will then hardeliver or mail to the candidate a program decision letter notifying the candidate of
the outcome. If the decision is to terminate thedadate from the program, the program termination
decision letter wildl notify the candidate of the op
through the Office of the Associate Vice President for Teacher Education.

B. Once the department chairpen or designee has haddlivered or mailed to the candidate a program
termination decision letter, the candidate will not be permitted to attend or register for classes or to
participate in any Teacher Education Unit sponsored clinical program, pracstudent teaching
experience, internship, or activity, except at the discretion of the department chairperson or designee.

ARTICLE Il
APPEAL OF PROGRAM TERMINATION DECISIONS
Section 12. Standard for Appealing a Program Termination DecisionAdepat ment 6 s deci si on to t
candidate from a program, and thus not to recommend the candidate for state certification, will be overturned only if
the Associate Vice President for Teacher Edurmamti on det
unf air process. The Associate Vice President for Teac!
because he/she might have reached a different decision given the performance of the candidate.

Section 13. Candidate Request for Apf Meeting

A. A candidate who wishes to appeal a department decision to terminate the candidate from a program must
submit a written request for an appeal meeting within five class days after the program termination letter
was hanedelivered or postmarked the Office of the Associate Vice President for Teacher Education. If
the candidate does not deliver this request within these time limits, the candidate waives his or her right to
an appeal, and the program termination decision stands.

B. The request foan appeal meeting must be in writing and must contain the following information:

1. A statement identifying the program decision that is being appealed.
2. A statement explaining why the candidate believes that the program decision process was unfair,
and shoud be changed;
3. Any information that the candidate has to suppo
based upon an unfair process, and should be changed;
4., The candidateds current -nmitaddresssasddq t el ephone numb
5. A signed statememgiving the Associate Vice President or his/her designee permission to talk to
person(s) who may have relevant information. If the candidate refuses to sign such a release, the
appeal process is thereby concluded, and the program termination decisisn stand

Section 14. Appeal Procedure

A. The Office of the Associate Vice President for Teacher Education will schedule an appeal meeting between
the candidate and thissociate Vice President of Teacher Educatibthe School of Education, the
Associate Vice Resident of Teacher Educatiohthe School of Arts and Humanities, tAesociate Vice
President of Teacher Educatiohthe School of Natural and Social Sciences oAbsociate Vice
President of Teacher Educatiohthe School of Professions and/or hex/ designee. Tha&ssociate Vice
President of Teacher Educatios Of f i ce wi | | noti fy t h-enakermofitdei dat e an
date, time, and place of the appeal meeting. Whenever possible, the appeal meeting should be held within
10classdys of the date the candi dat Aséosiata \fcgRresidentoff or r ev
Teacher Educatigns Of f i ce.
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B. If, without good cause as determined by Atssociate Vice President of Teacher Educatiba candidate
fails to appear for theppeal meeting, the candidate shall be deemed to have abandoned his or her appeal,
and the original program decision shall stand.

C. Since all Teacher Education programs are professional programs, candidates are expected to be personally
present at the appkemeeting, to speak on their own behalf, and to appropriately participate in the process
of the appeal meeting. If the candidate elects to do so, the candidate may be accompanied by either a
faculty member of the Teacher Education Unit or program classmvao may observe but not actively
participate in the appeal meeting, except attbsociate Vice President of Teacher Educdtiesn s o | e
discretion. At least one day prior to the appeal meeting, the candidate shall inféksstiogate Vice
President offeacher Educatilns Of f i ce of the name of the support p

D. As a general rule, the following process will be followed at the appeal meeting:

1. No recording or verbatim record of the meeting is permitted.
2. TheAssociate Vice President of Teachelugationwill provide the candidate with an opportunity
to explain the candidatebés reasons for request:i
Associate Vice President of Teacher Educati@y then ask questions of the candidate. The
Associate Vie President of Teacher Educatimay conclude the meeting at any time after the
candidate has been heard by Associate Vice President of Teacher Education
3. The duration of this meeting is at the sole discretion oAS®ociate Vice President of Teacher
Education

E. After the conclusion of the appeal meeting, Associate Vice President of Teacher Educatidh
deliberate the request for review. Such deliberation, aAskeciate Vice President of Teacher
Educatiodm s s ol e di s cr e tssianswith threacgndidate,dHe degpatmethti clsacperson, other
decisioamakers, or any others who have relevant information at times other than the appeal meeting.
After deliberation, théssociate Vice President of Teacher Educatilhmake a recommendian to the
Associate Vice President for Teacher Education for a decision.

F. Upon review of relevant documents and the recommendation ésuriate Vice President of Teacher
Education thedepartmentnay take any of the following actions:

1. Affirm the original decision to terminate the candidate from the program, and thus not recommend
a candidate for state certification;

2. Reverse the original decision to terminate the candidate from the program;

3. Reverse the original decision to terminate the candidatetfierprogram, which could be subject
to the candidate meeting additional requirements; or

4. Request additional information before deciding to affirm the original decision, reverse the original
decision, or reverse the original decision which could be sutgj¢he candidate meeting
additional requirements.

G. After reaching a decision, the Associate Vice Presi
mail a letter setting out the decision of thesociate Vice President of Teacher Educatibthe School of
Education, the Dean of the School of Arts and Humanities, the Dean of the School of Natural and Social
Sciences, or the Dean of the School of Professions to the candidate and the department chairperson within
five class days of the review maet whenever possible. If the Associate Vice President for Teacher
Education needs additional information, the timeline for notification of the decision may be extended at the
discretion of the Associate Vice President.

H. A candidate may request a meetiigh the Associate Vice President for Teacher Education after receiving
the decision letter from the Associate Vice President. At the sole discretion of the Associate Vice
President, the time, place, and duration of the meeting will be scheduled bystlee s at e Vi ce Pr esi
Office.
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I. The decision of the Associate Vice President for Teacher Education is final and is not subject to further
review or appeal within the Teacher Education Unit.

PROFESSIONAL COMPETENCIES FOR TEACHER EDUCATION PROGRAMS

Sedion 1. General Professional CompetenciesThe professional competencies required of candidates for
successful completion of the professional education programs at Buffalo State College are basedfajhmning:

A.the individual 6mslotieedlite @adrienoes i@lated towhe edkcatioraprofession;

B.the individual és ability to communicate and work ef
different backgrounds, individuals with exceptional needs or limitations, individualsdifarent racial or
ethnic populations, and individuals of both genders and different sexual orientations;

C.the individual s mor al character and fitness for th
not limited to any felony convictiog] that would bar state certification;

D.the individual 6s general and specific knowledge, sk
the particular program and to function effectively in the profession for which he or she is training; and

E. thei ndi vi dual 6s behavior in |Iight of appropriate pro
Section 2. Specific Professional Competencies.

A. The specific professional competencies that apply to admission, retention, and compieiitai of
professional educatigorograms at Buffalo State College incorporate the elements detheher
Education Unit® €onceptual Frameworkand the standards of the Interstate New Teacher Assessment
and Support ConsortiuiNTASC). The INTASC standards were developed by the Cowifdlhief State
School Officers, and have been adopted by the National Council for Accreditation of Teacher Education
(NCATE). The INTASC Standards represent those principles that should be present in all teaching
regardless of the subject or grade leaelght. The INTASC Standards have served as a national
framework for the systemic reform of teacher preparation and professional development since their
introduction in 1992.

The specific professional competencies that apply to admission, retentiagraplétion of advanced

professional education programs at Buffalo State College incorporate the elementBezidher

Education Unités Co n baignal Board of Professiomabeacking Startlards h e

(NBPTS). The NBPTS was createdin19874 t er t he Carnegie Forum on Educa
Task Force on Teaching as a Profession releadedtion Prepared: Teachers for the 21st Century

Thefive core propositions were developeddgommittee of outstanding educatedso are broadly

representative of accomplished professionals in their,feahdl have been adopted by the NCATEhe

Five Core Propositions form the foundation and frame the rich amalgam of knowledge, skills, dispositions

and beliefs that characterize National Board QedifTeachers (NBCTs)The NBPTS ongoingissionto

provide leadingstandards for what accomplished teachers should knoweaable to do

B. The knowledge, skill, and dispositions associated with the following standards must be developed and
demonstratethy candidates to complete a professional education program and be recommended by Buffalo
State College for New York State teacher or pupil personnel certification:

1. Understands the central concepts, tools of inquiry, and structures of the discipline{aded
learning experiences that make these aspects of subject matter meaningful for students.

2. Understands how children learn and develop, and provides learning opportunities that support
their intellectual, social and personal development.

Policy Handbook adopted by TEC December 7, 2007. Most recent revision, April 4, 2B



3. Understands dw students differ in their approaches to learning and creates instructional
opportunities that are adapted to diverse learners.

4, Understands and uses a variety of instructional
critical thinking, problem seing, and performance skills.

5. Uses an understanding of individual and group motivation and behavior to create a learning
environment that encourages positive social interaction, active engagement in learning; and self
motivation.

6. Use knowledge of effectiveerbal, nonverbal, and media communication techniques to foster
active inquiry, collaboration, and supportive interaction in the classroom.

7. Plans instruction based upon knowledge of subject matter, students, the community, and
curriculum goals.

8. Understand and uses formal and informal assessment strategies to evaluate and ensure the
continuous intellectual, social and physical development of the learner.

9. Reflects upon and evaluates the effects of his/her choices and actions on others (students, parents,
ard other professionals in the learning community) and actively seeks out opportunities to grow
professionally.

10. Fosters relationships with school colleagues, parents, and agencies in the larger community to
support studentbeilg. |l earning and well

11. Understads the ethical, moral, and legal complexities of schooling, an the professional behaviors
and dispositions expected of educators as delineated by institutional, school district, state, and
national standards; and has developed and acts upon a complgreentdrvalues in relation to
ethical, moral, and legal issues.

Section 3. Demonstrating Professional Competenc@®rofessional behavioral and social attributes related to the
professional competencies listed in Section 2B are demonstrated by bebamgistent with those described in the
Teacher Education Handboagksuch as:

A. Participating fully in class and field settings; prioritizing and fulfilling responsibilities on time; welcoming
new ideas and using constructive criticism to improve performaacegnizing and compensating for
oneds own strengths and weaknesses; seeking assi st a
displaying enthusiasm, initiative, and flexibility; and exhibiting poise and a professional appearance.

B. Respondin@ppropriately to interpersonal cues from others; listening to the viewpoints of others; treating
individuals with respect and tact; using discretion and good judgment; developing positive relationships
with others; and working effectively in groups.

C. Exhibiting compassion, empathy, integrity, respect, responsibility, a sense of justice, and the physical and
emotional capacity to handle the expectations of the education profession.

Section 4. Evaluating Professional CompetenceThe faculty of the Teach&ducation Unit at Buffalo State

College systematically evaluate the performance of candidates, based on the written policies, procedures, and
professional competencies of each program. On occasion, faculty may determine that additional assistance is
necesary beyond the normal feedback and assessment provided by courses and field experiences. Under such
circumstances:

A. Faculty member(s) may meet with a candidate to reach agreement on strategies for improving performance
in the area of concern. Such amesment must be summarized in a Candidate Consultation Report (see
Section 3 of th&€€andidate Consultation Policy & Procedurgs

B. As a result of such consultation, a department may impose a period of probation, in which timely candidate
progress toward staned professional performance is carefully and frequently monitored. Such a period
of probation must be described in a Candidate Consultation Report (see Section Garfditate
Consultation Policy & Proceduréssigned by the department chairpersomnlesignee.

C. A department may recommend to the Associate Vice President for Teacher Education that a candidate be
terminated from a program if his/her performance is unprofessional or unsatisfactory for other reasons, and
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additional time in the program wihot result in significantly improved performance. Ifitis the

recommendation of a department to terminate a candidate from a progra&airtReocess Policy and

Procedureo f Buf fal o State Collegebds TeacheantisEducati on U
contai ned i n BuTehchdr BducatioraHamdboGko | | e ge 6 s

Candidate Consultation Policy and Procedures
Section 1. Rationale for Evaluating Professional Competence

A. All Teacher Education programs at Buffalo State College preparéded@sito serve as professionals in
roles of service to pupils and clients who may be minors or individuals in circumstances of significant
vulnerability. In the course of pursing their academic programs, Teacher Education candidates come into
direct conact with such vulnerable pupils and clients as part of their practica, student teaching, internship,
clinical, and other field experiences. The Teacher Education Unit has an obligation to protect those pupils
and clients and cannot tolerate candidate Wehghat exploits, endangers, compromises or threatens the
welfare, safety or rights of those pupils or clients.

B. Each professional program leading to eligibility for state certification has written policies, procedures, and
professional competencies tli@ndidates must meet, satisfy, or perform satisfactorily in order to
successfully complete the program and function effectively in the profession for which he or she is training.
Each program provides multiple opportunities in courses and field sefingandidates to put theory into
practice under the expert guidance of university faculty and educational professionals in the community.
The Teacher Education Unit has an obligation to (1) support the professional growth and development of
candidates bproviding constructive feedback on performance in academic and field settings; (2) promote
realistic and reflective selissessment of performance by candidates and (3) provide timely and candid
formal evaluation(s) of candidate progress toward meetiofggsional performance standards.

Section 2. Procedures for Evaluating Professional Competencé&he faculty of the Teacher Education Unit at
Buffalo State College systematically evaluate the performance of candidates, based on the written policies,
procedures, and professional competencies of each program. On occasion, faculty may determine that additional
assistance is necessary beyond the normal feedback and assessment provided by courses and field experiences.
Under such circumstances:

A. Faculty membr(s) may meet with a candidate to reach agreement on strategies for improving performance
in the area of concern. Such an agreement must be summarized in a Candidate Consultation Report
(Section 3).

B. As a result of such consultationdapartmentay impse a period of probation, in which timely candidate
progress toward sustained professional performance is carefully and frequently monitored. Such a period
of probation must be described in a Candidate Consultation Report (Section 3) signed by theedepart
chairperson or designee.

C. Onrare occasions, a department may recommend to the Associate Vice President for Teacher Education
that a candidate be terminated from a program if his/her performance in unprofessional or unsatisfactory for
other reasons, dradditional time in the program will not result in significantly improved performance. |If
it is the recommendation of a department to terminate a candidate from a progriait Br®cess Policy
and Procedure®f the Buffalo State College Teacher Ediima Unit will be followed.

D.
Section 3. Candidate Consultation Report.

A. The Candidate Consultation Report consists of the following parts:
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Name(s) of candidate, faculty member, arttkofprofessional participants,afy.

Date, time, and place of therwultation meeting.

Reason(s) for the consultation. This part should be completed by the faculty member(s) prior to
the candidate consultation.

Action(s) to be taken by each participant, with conditions and consequences (if any) and timeline.
Signature otandidate, date, and agreement by the candidate [ ] to all of the following
statements that apply:

whh e

oA

a. [ ]! have read the reason(s) for consultation and the action(s) expected from each
participant, including myself. This statement must alwayshieeled.

b. [ ]!understand and agree with all the actions to be taken as described above.

c. [ ]lunderstand and agree with the actions to be taken as described above, except as
follows: [Exceptions to candidate actions should be completed by thielat:nd
The actions of other participants are unaffected by candidate exceptions or
(dis)agreement.]

6. Dates signature(s) of the faculty member(s).
7. Dated signature of the department chairperson or designee, if appropriate.

B. Copies of the completed Candid&ensultation Report will be given to the candidate and the faculty
member(s); the original will be given to the department chairperson. Candidate Consultation Report(s) will
be kept on file in the department office by the department chairperson. Wheamttidate completes the
program, graduates from the university, or withdraws from the university, the Candidate Consultation
Report(s) wildl be filed in either the candidateds p
T
Resolution of Candidae Complaints

Section 1. Scope
The provisions of this policy apply to all candidates and programs in the Teacher Education Unit.

Section 2. Definitions

A. Informal Complaint . Any candidaténitiated complaint that is raised and satisfactorily reswlv
with the original participants. Informal complaints do not require documentation under this policy.
B. Formal Complaint. A formal complaint is one that has not been resolved with the original

participant(s) or originating office, and subsequentlyisvarded to a department chair or
Associate Vice President of Teacher Educatipdesignee for resolution.

C. Original Participant(s) . Any Teacher Education Unit faculty, professional staff person, or
representative with whom the candidate has hadl@emg and with whom the candidate will
have communicated informally to resolve that problem prior to making a formal complaint.

D. Chair or Dean or Designee The officers of the college who are responsible for resolving formal
complaints in the TeachedHcation Unit are department chairs, Associate Vice President of
Teacher Educatiqrihe Dean of Graduate Studies, or their designeesA3$eciate Vice
President of Teacher Educatibas designated thssociateDeanto resolve formal complaints of
undergraduate candidates not resolved at the department level.

E. Candidate Consultation Report A completed Candidate Consultation Report provides a written
record of the time, date, and nature of a formal complaint, and of any plans or actions taken to
resolve the problem. The initiating candidate, chair/dean or designee [and when appropriate, the
original participant(s)] should sign the Candidate Consultation Report to indicate that they know
and understand the issues, strategies, and responsibiléigiexpin the completed form. A blank
copy of the Candidate Consultation Report appears at the end of this policy.

Section 3. Responsibility of Faculty, Administrators, and Professional Staff to Resolve Problems
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A. The Teacher Education Unit seekgptovide candidates with the best programs and services
possible; to be responsive to candidate input in its efforts to improve services; and to resolve
problems that may interfere with candidate progress through our programs. The objective is to
monitor he provision of services by systematically keeping track of areas of candidate concern as
part of our ongoing efforts to be accountable to our constituencies and to improve services.

B. All faculty, staff, and administrators in the Teacher Education &heitexpected to respond to
candidate problems with sensitivity and in a timely fashion. Unresolved candidate problems
interfere with the School's mission and tarnish our reputation.

Section 4. Responsibility of Candidates to Resolve Problems

A. Cardidates are responsible for knowledge of program requirements, Teacher Education Unit
policies and procedures, knowledge of their academic standing, and for taking appropriate action
in a timely fashion. This expectation is not only expeditious for addgesandidate problems in
a responsible way, but an integral component of the educational experience in the Teacher
Education Unit.

B. A candidate must first make every reasonable effort to resolve problems informally by direct
communication with the aginal participant(s) (e.g., course instructor, advisor, advisement
coordinator, field placement coordinator, depending on the nature of the problem). If a candidate
cannot get satisfaction with the original participant(s), then the department chairlskould
contacted. If a satisfactory resolution is not obtained at the departmental level, then undergraduate
candidates should take their complaint in writing to tlssdtiate Dean.

Section 5. Procedures for Making, Documenting, and Resolving a Formal Congpht.

A. The candidate should explain the problem to the chair/dean or designee. A summary of the
problem should be recorded on the Candidate Consultation Report. The chair/dean or designee at
his/her discretion may ask the candidate to describe théepnab writing and to provide
supporting documentation.

B. The candidate and the chair/dean or designee should work cooperatively to find an acceptable
resolution or to address problems in the delivery of services. Any plan to address a problem should
clearly and unambiguously state who will be responsible for carrying out any and all actions. Any
response to the candidate complaint should be clearly outlined on the Candidate Consultation
Report.

C. Both the candidate and the chair/dean or designeddssigm the completed Candidate
Consultation Report. The original participant(s) in the dispute should also sign the form if they
participated in the resolution to the candidate's complaint, or if they will be responsible for
carrying out some part of thiesolution plan.

D. A copy of the completed and signed Candidate Consultation Report should be provided to the
initiating candidate.

E. A signed original of the completed Candidate Consultation Report should be kept on file in the
office of the chair/dan or designee for seven years.

F. The chair/dean or designees should annually review all Candidate Consultation Reports and

prepare a report analyzing and summarizing program or service delivery shortcomings and making
recommendations for improvementese reports should in turn be reviewed annually by the
Deansand the Graduate Dean, who will work with department chairs and others to implement
improvements.

Teacher Education Field Placement Policies

Section 1. Field Experiences
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The faculty ofthe Teacher Education Unit is proud of the candidates who go forth into the various educational
careers offered in the six departments. In order to continue assurance of high quality, all programs in the Teacher
Education Unit that include field experieggcadhere to the following principles, which meet the professional

standards of national and state agencies [including NY.

A. Field experiences including practica, student teaching, and inteipsh are guided by a college
approved course outline. Each outline includes the field experience description, objectives,
expected content, and assessment consistent wit
Framework, the professional standards applicl e t o t he program, and each
or goals.

B. Field experiences are accompanied by a syllabus and/or a handbook informing all participants of
outcome expectations.

C. Field experiences in a single program are based on the developipeotessional knowledge,
skills, and attitudes with the final experience(s) extending at least 10 weeks.

D. Field experiences are accompanied by coursework or seminars.

E. Field experiences occur in appropriate high quality settings that providaesqes in diverse

learning environments, including urban/high needs schools, and opportunities for collaborative
professional inquiry.

F. Field experiences provide opportunities for candidates to work with a variety of school and
community personnel agell as with parents and families.

Section 2. Assignment of Field Placements

A. Field placements in teacher education are made in compliance with college policies

B. To qualify for a required practicum or student teaching placement, the candidgsttbe admitted
to a SUNY College at Buffalo teacher education program; meet all program requirements; be
registered for the appropriate field experience course(s); and submit completed forms or
applications on time.

C. Candidates who require speciatammodations in a field placement due to a disability must
arrange such accommodations throughBh#alo StateDisability Services Office prior to
placement.

D. Field experiences provide candidates with opportunities to work with a full range oftstuden
including varying ages and abilities and different racial, ethnic, socioeconomic, and linguistic
backgrounds.

E. All teacher education field placements are arranged through the Field Placement Office within the
appropriate programbés service region.

1. Candidates should not contact schools or teachers directly to arrange placements.
Established professional relationships among Buffalo State, specific schools and school districts,
and other regional institutions of higher education are jeopardid@eéct candidate contacts

occur.

2. The Field Placement Office may ask for candidate preferences in the location and/or
scheduling of field placements, but preferred placement is not guaranteed. Field placements are
made as cl ose refaredldraionoraasidence astfeasibke, gipen the quality and
guantity of available placements, and the legitimate needs of other candidates, the schools, and
college supervisors. Student teachers are not placed in school settings that they hal/eworke
attended as students; or where friends or relatives are employed, in order to minimize role
confusion and confliebf-interest issues that can undermine professional growth, performance,
and evaluation.

F. The Field Placement Office will notify cditlates of their field placements by mail, supplemented
by a telephone call or email if time is short. Candidates should report to the main office of the
assigned school on the first day of their place
all visits. Student teachers should contact their cooperating teacher soon after the placement is
made to make specific arrangements for the placement to begin.
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G. Candidates must provide their own reliable transportation to and from field placemeats| T
times are generally within 60 minutes for {stedent teaching placements and may be up to 90
minutes for student teaching. Time spent commuting to and from field placements cannot be
applied to the time requirements of the New York State Educapaiment, the College, and/or
the schools.

Section 3. Performance Requirements for Candidates in Field Placements.

A. The first obligation of candidates is to protect the welfare, safety, and rights of students, who may
be minors or individuals in @umstances of significant vulnerability; the second is to promote
student authentic learning in a socially just environment as describedTiaabker Education
Unit Conceptual FrameworkThe standards of professional behavior expected of all teacher
education candidates are described in the AProfe
Pr o g r a m8uffala State Sthdent Handbogland in theNew York State Code of Ethics for
Educatorshttp://www.highered.nysed.gov/tcert/resteachers/co deofettrits.h

B. A candidate who refuses an assigned placement will not be reassigned until the following quarter
or semester, due to the large number of placements made each semester and the legitimate needs
of other candidates.

C. Candidates must successfullyngolete all program requirements that apply to field experiences,
including those described in the college catalog; student handbooks/manuals; course outlines and
syllabi; and other materials distributed by the department and/or faculty teaching cotinges in
program.

D. Candidates must comply with school rules, policies, and procedures, including those concerning
student safety and management/discipline; and teacher attendance, performance (appropriate to the
field experience), and behavior. Candidattire must meet the standard set by teachers in the
school; be distinguishable from students; and comply with school dress code(s) for teachers and
students.

Section 4. Field Placement Problem Resolution.

Despite good intentions, problems sometinseabetween the candidate and his/her cooperating teacher. If the
problem cannot be resolved through discussion, the following steps should be taken, in the order listed, by the
candidate, the cooperating teacher, and/or the school administrator:

A. Cortact the practicum course instructor or college supervisor. She/he will discuss the matter with
each party individually, and may organize and facilitate a meeting among the parties.
B. If no satisfactory resolution is reached, contact the departmemntachather designated

department representative. She/he will discuss the matter with each party, and determine the next
steps to be taken either to resolve the issue or initiate other appropriate action.

Section 5. Violations of Criminal Law by TeacherEducation Candidates

Candidates charged with violations of criminal law must report such charges immediately to the department chair, or

to the Field Placement Coordinator who will report such charges immediately to the department chair. Such

candidats will be immediately suspended from participation in field placement experiences and/or suspended from

the teacher education program until an evaluation and determination has been made concerning the seriousness of

the offence or offences charged andihe ar i ng, i f any, that the criminal <c¢ha
or ability to perform the duties and responsibilities of the field placement or until the charges have been dismissed.

Section 6. Evaluating Candidate Performance in Fiel&Experiences
A. The final grade for a field experience (satisfactory or unsatisfactory) is assigned by the college
instructor, in consultation with the cooperating teacher, based on the academic and professional

performance standards adopted by eachramg
1. Candidates have a right to appeal an academic failure of a field placement in accordance
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with the Coll egebs Ac ade miBuffald BtateStudentHandmeks s as s
2. A candidate who is asked to leave a placement by sgleosbnnel or is removed from a

placement by the College for unsatisfactory professional performance will receive a failing grade

for the course. A failing grade resulting from a request by school personnel to remove a candidate

from a placement is not sjget to appeal through the College.

3. Candidates have a right to appeal the consequences of a professional failure of a field
pl acement in accordance \policies. the Teacher Educat
B. The College is not obligated to provide a subsequeltt filacement to a candidate who has failed

any field experience. Failing any field experience may result in immediate action to terminate a
candidate from the teacher education program and to not recommend the candidate for
certification. Alternatively,tie College may require a waiting period and/or other remediation
activities and assignments to be completed prior to assigning a subsequent field placement.

C. Any subsequent field placement that is permitted by the College after failing a practicum or
student teaching experience requires repeating the entire experience in the subsequent placement.
D. The College will not provide a subsequent assignment to any candidate who has failed two field
placements. Failing two field placements will result immi@mating the candidate from the
program.
E. The department chair or designee, in consultation with the college supervisor, cooperating teacher,

and dean, may determine that a student teaching experience must be extended to insure that the
student teachiehas met the required standard of performance to pass the associated student
teaching course. Under these circumstances, the student teacher must continue student teaching in
a satisfactory manner on a fdiline basis for the assigned additional peristdich may be up to 7

weeks beyond the end of the original placement. Failure to do so will result in failing the student
teaching course.

Section 7. Strike Policy.
If a candidate is placed in a district that goes on strike, the following procetiordd be followed:

A. If a strike is anticipated or goes into effect, the candidate should notify as soon as possible the
college supervisor/course instructor and/or the Field Placement Coordinate81(23698).

B. Candidates are not to take part nyatrike activities in the district. Candidates should not enter
the school building during a strike without first obtaining the permission of the cooperating
teacher, the school administrator, ansdaryt he pres

for a candidate to enter the building, the cooperating teacher should assist the candidate in
obtaining the approval of all required parties.

Section 8. Basic Responsibilities of Student Teachers
Basic responsibilities of student teachers inejuslit are not limited to, the following:

A. Contact the cooperating teacher soon after the placement is made to make specific arrangements
for the placement to begin. A preliminary visit to the school is strongly encouraged.
B. Work with the collegesupervisor to meet all requirements outlined in the appropriate student

teaching handbook/manual, course outline/syllabus, and other materials provided by the
department or college supervisor.
C. Become familiar ear | y i nacutyhand sjudert baedinmkstCompiyt h t he
with all school rules, policies, procedures, and standards, including those concerning student
safety and management/discipline; and teacher attendance, professional performance, behavior,

and attire.

D. Become familar early in the placement with classroom curriculum, materials, and
management/discipline procedures.

E. Meet regularly with the cooperating teacher to plan instruction and other required activities.
Lesson plans must be approved by the cooperatinpeeatadvance.

F. Work the same hours and schedule, and perform the same duties, as the cooperating teacher. The
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school district calendar is followed for the duration of the placement.
G. Communicate and interact with school personnel, parents eniliefs and students in a
professional, tactful manner that preserves confidentiality, establishes rapport, respects diversity,
and supports appropriate collegial and studeather relationships.
H. Gradually accept increased responsibility forthepceor at i ng t eacher 6s profess
under the guidance of the cooperating teacher and college supervisor over the duration of the
placement. The student teacher is expected to assume substantial or complete responsibility for
t he c oo persworkload, astdesaribed i thé prograpecific student teaching
handbook/manual.

Section 9. Attendance While Student Teaching

A. The beginning and ending dates of student teaching placements are established by the official
college calendar and/or tiepartment within the framework established by the college calendar.
Between these dates, the student teacher is required to:

1. Be at the placement every day that school is in session and/or teachers are in attendance
and follow the vacation schedulétbe school district to which they are assigned.

2. Work the same hours and schedule, and perform the same duties, as the cooperating
teacher.

3. Attend school faculty meetings, parent meetings, extracurricular activities, and all other
events where teher participation is expected by the school district, unless the cooperating teacher
and/or school administrator determines otherwise.

B. The student teacher should expect to be in attendance each day school is in session. However, in
case of absenam tardiness due to illness or other unavoidable emergency, the student teacher
must:

1. Call the college supervisor, the cooperating teacher, and the school as soon as possible,
but no later than one hour before school starts on the day of an absence.

2. Arrange delivery to the cooperating teacher of all materials that the student teacher
possesses that are necessary for instruction on the day of the absence.

3. Follow school district policy for reporting and documenting teacher tardiness and
absencéo school officials.

Section 10. Outside Employment or Coursework While Student Teaching.

A. Student teaching is a feime responsibility. Therefore, employment outside the school or
additional coursework while student teaching is strongly disgmd. Student teachers are not
permitted to arrive late or leave the school early to accommodate such activities.

B Should employment outside the school or additional coursework while student teaching hinder the
performance of the student teacherpasatisfactory grade may be assigned and the student
teacher removed from the placement (see Section 6).

Section 11. Substitute Teaching by Student Teachers.
The maximum benefit of student teaching accrues when the student teacher works undeat thepeingsion of a
certified cooperating teacher, an unlikely circumstance in the usual substitute teaching situation. On the other hand,
the student teacher can benefit from the opportunity to assume full responsibility for the classroom if he/she has th
confidence of the cooperating teacher and has demonstrated the necessary competence. Substitute teaching may be
permitted under the following carefully controlled conditions:
A. Substitute teaching will be permitted only in the classroom to whichttitent teacher is
assigned, and only during the later part of either placement after the student teacher has
demonstrated the necessary competence. Student teachers may not substitute for a teacher other
than his/her own cooperating teacher.
B. An assighment to substitute teach for more than one day must have the prior approval of the
college supervisor, the department chair, the building administrator, and the cooperating teacher.
The building administrator must verify that the student teacher isyqgaiimitted to function as a
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substitute teacher under school district policy. No student teacher will be permitted to accept a
full-time substituting position.

Compensation for substitute teaching is governed by school district policy and is@ethe s
discretion of the school district.

Section 12. Legal Aspects of Student Teaching

A.

All full -time undergraduate and graduate students at SUNY College at Buffalo, including those
enrolled in student teaching courses, are required to carry acaittthospitalization insurance
covering themselves, which is available to at

Auxiliary Services.
Student teachers are covered by New York State Education Law §3023, which requires that each

a

schooldistt t fisave harmless and protect all teachers

loss arising out of any claim, demand, suit or judgment by reason of alleged negligence or other

act resulting in accidental bodily injury to any person, or accideatabde to the property of any
person within or without the school buil ding,
the time of the accident or injury was acting in the discharge of his duties within the scope of his
employment or authorized kmteer duties and/or under the direction of said board of

educationé. o A student teacher who is involved

his/her cooperating teacher and school administrator, and notify the college supervisor as soon as
possble thereafter. A student teacher who is served with a summons, complaint or other legal
process involving an incident which occurred during the course of their student teaching
placement must immediately forward a copy of the legal papers to the sdn@nlsdrator and the
college supervisor.

Student teachers are covered by New York State Education Law 83001, which states in effect that
a school district may permit a practice or cadet teacher enrolled in an approved teacher education
program to tedta class without the presence of the certified teacher in the classroom provided the
classroom certified teacher is available at all times and retains supervision of the practice or cadet
teacher.

New York State Social Services Law 8413 require schoblf i ci al s At o report
be made é when they have reasonable cause to

or
s u

professional or official capacity is an abused

aware of such informieon must consult with his/her cooperating teacher and school administrator
immediately, and notify the college supervisor as soon as possible thereafter. The cooperating
teacher and school will assist the student teacher in the event that the indigglgahted by the
school district to report matters of abuse or neglect determines that a report should be filed.
Student teachers are covered by New York State Education Laweg4d8ch
requires that eye safety devices be worn as required in shigtsoatory

settings, including but not limited to those used in teaching science, technology,
and vocational subjects at the elementary, middle, and high school levels.

Field Experiences and Clinical Practices by Program

Initial Teacher Preparation Rp@ams

Baccalaureate Degree

Program

Clinical Practice Total
Field Experiences (Student Teaching or Internship) Number
(Observation and/or Practicum) of
Hours
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Art Observation (100hrs) and ppeacticum Two 8 week, full time student teaching experience in 2
Education teaching (30hours) spreadtmver 4 classes. | settings; complete 240 hours; settings vary by the geogray
(K-12) B.S. location of the school district (urban, suburban, and rural) 370
grade level (middle [B] and high school [1:02]); atleast
one urban experience is assigned.
Biology SeeScience Education
Education,
B.S.
Business & | One course (BME 303) contains the 100 Two 7 ¥ week fultime student teaching experiences in hig
Marketing required hours of observation. Professor | schools and middle schools. One placement is in an
Education arranges schools and contacts; stuslent urban/rural setting and one placement is in a suburban se
(K-12) B.S. | arrange hours and dates. Students comple| Supervisors visit twice a placement (total 4 times) and
70-100 hours in middle and high schools; 0| maintain contact on a weekly basis.
30 hours in GEAR UP career fairs (where
students work with middle school students i 320-360
selecting business education for their high
school courses).
Career and | * Minimum 220 hours of field experience fo * Minimum 75 days of student teaching in classrooms in
Technology, | every candidate (total) schools in two separate exjBnces
B.S. * Experienced clinical faculty will supervise | * At least one placement in a high needs school (one urba] 3401
all field experiences. and/or one rural placement) 360
Chemistry | SeeScience Education
Education,
B.S.
Childhood | Two practicum experiences, minimum of 45 Two 7 week, full time student teaching placements in two
Education hours each in an ELAl@ssroom and a settings: primary and intermediate at an urban/ high need 3407
(1-6) B.S. math/science classroom; total of 10P0 school and the other in a suburban school; minimum of 12, 360
clock hours. hours each.
Early Two 6 credit methods courses, one in Two 7 week, full time student teaching placements in two
Childhood language arts (P+i€- Grade 6) and one in settings: Pr&K or K & a Grade 1 or 2 placement: Minimum
Education integrated thematic instruction (age8Bare | 120 clock hours in each of the two placements: one in an 400-
(Birth-2) taught onsite in professional development | urban/ high need school and théetin a suburban school 420
B.S. schools; classroom observaticr30 hours;
complete approximately 180 clock hours
Earth SeeScience Education
Science
Education,
B.S.
English One placement in an English classroom; Two 7 %- 8 week, full time student teaching placements in
Language Candidates work over anX® week period fon two settings: one middle school and one high school; 3361
Arts 3040 hours; candidates observe &mout 66 | minimum of 120 hours in each placement 355
Education 75 hours; candidates complete
(7-12) B.S. | more than 100 hours
Exceptional | 2 field experiences for exceptional educatio| Two 8 week, fulltime student teaching experience; minimu
Education (Blocks 1 & 2) for 320 hours and 3 field of 120 hous (EXE 420 & EDU 404) 7507
(K-6) B.S. experiences for childhood education (EDU 755
310, 311, 310) for 31315 hours; total hours
630-635.
French *Minimum 220 hours of field experience for| * Minimum 75 days of student teaching in classrooms in
Education, | every candidate (total) schoos in two separate experiences
B.S. * Experienced clinical faculty will supervise | * At least one placement in a high needs school (one urba] 3407
all field experiences. and/or one rural placement) 360
Mathematics| Candidates complete 45 hours of fieldwork | Two 7 week, full time student teaching experience; one
Education a minimum of 4 different schools with apprg student teaching experience in grade&sahd one student 320
(7-12) B.S. | equal time devoted to high school and midd teaching experience in grade-1B; atleast one of these
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school, as well as, urban and suburban
environments; 30 hours of field experience
the middle and/or high school level with
emphasis on classroom implementation of
knowledge, understanding, and practice
consbtent with state and national mathemat
teaching standards; 15 hours of observatior
approx. 100 hours

experiences are in an urban higked school; 220 hours

Music ** Minimum 220 hours of field experience fg * Minimum 75 days of student teaching in classrooms in
Education, | every candidate (total) schools in two separate experiences
B. Music * Experienced clinical faculty will supervise | * At least one placement in a high needs school (one urbal 34071
all field experiences. and/or one rural placement) 360
Physics SeeScience Education
Education,
B.S.
Science Three practicum experiences, minimum of 3 Two 7 week, full time student teaching placements in 2
Education hours in two and 40 in the other; Students | settingssone hi gh school settin
(Biology, explore the breathe of areas available to thg content area and one in a middle school
Chemistry, | as future science teachers, are in middle ar setting teaching life or physical science; One of these
Earth high school laboratory #éngs learning how | placements is in an urban school and thersg@o a suburban
Science, and to teach and maintain laboratories, and they or rural school; minimum of 120 hours
. o . 340
Physics) work in middle and high school classrooms
B.S. doing prestudent teaching work with their
cooperating teachers and other work relatin
to their future roles as teachers; total of 100
clock hours.
Social Candidates complete a minimum of Two 8 week, full time student teaching experience in 2
Studies 30-35 clock hour in 3 practicum experienceg settings; complete 450 hours; settings vary by the geogray
Education Consist of observations, individual tutoring, | location of the school district (urban, suburban, and rurel)
(7-12 with and the teachig of small groups of students | grade level (middle [[B] and high school [1:02]); at least 540i
5-6 under the supervision of certified teachers; | one urban experience is mandated; candidates seekingbth 555
extension) extension must complete an additional internship for 50 hc
B.S. in grades 5 and 6.
Spanish ** Minimum 220 hours of field experience fq * Minimum 75 days of student teaching in classrooms in
Education, | every candidate (total) schools in two separate experiences
B.S. * Experienced clinical faculty will supervise | * At least one placement in a higkeds school (one urban 3401
all field experiences. and/or one rural placement) 360
Technology | 4 separate visitations of 30 clock hours eac| Two 7 ¥2 week full time student teaching experience; One
Education Each experience is structured over five placement is at the middle school level (grae®) &nd the
(K-12) B.S. | consecutive days to expose the teacher second experience is at the High School levelZYrade);
) X a 360
candidate to a continuous segreh minimum of 120 hours
classroom planning and instruction.
PostBaccdaureate
Childhood | Two practicum experiences, minimum of 45 hoy Two 7 week, full time student teaching placements in two
Education each in an ELA classroom and a math/science | settings: primey and intermediate at an urban/ high need | 340
(1-6) MIITC | classroom; total of 16020 clock hours. school and the other in a suburban school; minimum of 12| i
M.S. Ed hours. 360
Early Two 6 credit methods courses, one in language| Two 7 week, full time student teaching placements in two
Childhood | (PreK- Grade 6) and one in integratdgbmatic settings: Pre&K or K & a Grade 1 or placement: Minimum of
Education instruction (ages-8) are taught osite in 120 clock hours in each of the two placements: one in an
(B-2) professional development schools; classroom | urban/ high need school and the other in a suburban scho( 400
MIITC M.S. | observations 30 hours; complete approximately T
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Ed

165 clock hours

410

Art Observation (100hrs) and ppeacticuum teaching| Two 8 week, full time student teaching experience in 2
Education (30hours) spread out ovérclasses. settings; complete 240 hours; settings vary by the geograg 370
(K-12) location of the school district (urban, suburban, and rural)
PTCP+ grade level (middle [B] and high school [1Q2]); at least
one urban experience is assigned.
Biology See Science Education
Education,
PTCP+
Business ** Minimum 220 hours of field experience for * Minimum 75 days of student teaching in classrooms in
and every candidate (total) schools in two separate experiences
Marketing * Experienced clinical faculty will supervise all | * At least one placement in a high needs school (one urba| 340
Education, | field experiences. and/or one rural placement) T
PTCP+ 360
Career and | ** Minimum 220 hours of field experience for * Minimum 75 days of student teaching in classrooms in
Technical every candidate (total) schools in two separate experiences
Education, | * Experienced clinical faculty will supervise all | * At least one placement in a high nesdbool (one urban 340
PTCP+ field experiences. and/or one rural placement) T
360
Chemistry | SeeScience Education
Education,
PTCP+
Earth SeeScience Education
Science
Education,
PTCP+
English ** Minimum 220 hours of field experience for * Minimum 75 days of student teaching in classrooms in
Education, | every candidate @tal) schools in two separate experiences
PTCP+ * Experienced clinical faculty will supervise all | * At least one placement in a high needs school (one urba| 340
field experiences. and/or one rural placement) T
360
French Complete a minimum of 80 hours observing ung Two 8 week, full time student teaching experience in two
Education, | the supervision of a tenured area foreign langug settings; a middle school and high school placement; 480
PTCP+ teacher minimum of 200 hours in each placement

Mathematics

* Minimum 220 hours of field experience for

* Minimum 75 days of student teaching in clagsms in

Education, | every candidate (total) schools in two separate experiences
PTCP+ * Experienced clinical faculty will supervise all | * At least one placement in a high needs school (one urba| 340
field experiences. and/or one rural placement) T

360

Science * Minimum 220 hours of field experieedor * Minimum 75 days of student teaching in classrooms in

Education every candidate (total) schools in two separate experiences

(Biology, * Experienced clinical faculty will supervise all | * At least one placement in a high needs school (one urba| 340

Chemistry, | field experiences. and/a one rural placement) i

Earth 360

Science and

Physics),

PTCP+

Social * Minimum 220 hours of field experience for * Minimum 75 days of student teaching in classreaam

Studies every candidate (total) schools in two separate experiences

Education, | * Experienced clinical faculty will supervise all | * At least one placement in a high needs school (one urba| 340

PTCP+ field experiences. and/or one rural placement) T
360

Spanish Complete a minimum of 80 hours observing ung Two 8 week, full time student teaching experience in two

Education, | the supervision of a tenured area fordgmguage | settings; a middle school and high school placement; 480
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PTCP+ teacher minimum of 200 hours in each placement
Technology | * Minimum 220 hours of field experience for * Minimum 75 days of student teaching in classrooms in
Education, | every candidte (total) schools in two separate experiences
PTCP+ * Experienced clinical faculty will supervise all | * At least one placement in a high needs school (one urba| 340
field experiences. and/or one rural placesnt) T
360
Advanced Teacher Preparation Programs
Masters Degrees
Art Education, M.S. Students complete Master's Projects or theses base|
Ed classroom practice. Most are full time teachers
Biology Education, | SeeScience Educatio
M.S. Ed
Business and Coursewor k credit ed| Approved Action Research project
Marketing degree will sustain balance among study in
Education, M.S. Ed | the subject matter to be taught, discipline | Programs leading to an additional certification 50
specific pedagogy, and clinical experience.
Career and Coursewor k credit ed| Approved Action Research project
Technical degree will sustain balance among study in
Education, M.S. Ed | the subject matter to be taught, discipline | Programs leading to an additional certification 50
specific pedagogy, and clinical expance.
Chemistry SeeScience Education
Education, M.S. Ed
Childhood Coursewor k credit ed]| Approved Action Research project
Education, M.S. Ed | degree will sustain balance among stud
the subject matter to be taught, discipline | Programs leading to an additional certification 50
specific pedagogy, and clinical experience.
Childhood and Early Coursewo Kk cr edi t ed t o w| Approved Action Research project
Childhood degree will sustain balance among study in
Curriculum and the subject matter to be taught, discipline | Programs leading to an additional certification 50
Instruction, M.S. Ed| specific pedagogy, and clinical experience.
Early Childhood Candidates complete at least 50 clock hour 20 days of pratica or student teaching with students |
Education, M.S. Ed | of field experiences; 4 weeks in a classroor early childhoodncluding experiences with each of the .
) ; : : . 200i
working with a group of students using an | three early childhood groups (pkendergarten,
S : . 220
inquiry learning model kindergarten, and grades 1 through 2).
Earth Science SeeScience Education
Education, M.S. Ed
Educational Coursework credited towarite Ma s t { Approved Action Research project
Computing, M.S. Ed degree will sustain balance among study in
the subject matter to be taught, discipline | Programs leading to an additional certification 50
specific pedagogy, and clinical experience.
English Education, | Cour sewor k cr edi t ed| Approved Action Research project
M.S.Ed degree will sustain balance among study in
the subject matter to be taught, discipline | Programs leading to an additional certification 50
specific pedagogy, and clinical experience.
Mathematics Coursewor k credit ed]| Approved Action Research project
Education, M.S. Ed | degree will sustain balance among study in
the subject matter to be taught, discipline | Programs leding to an additional certification 50

specific pedagogy, and clinical experience.

Policy Handbook adopted by TEC December 7, 2007. Most recent revision, April 4, 2QE3




Physics Education, | SeeScience Education
M.S. Ed
Physics Education, | Cour sewor k cr edi t ed| Approved Action Research project
M.S. Ed with degree will sustain balance among study in
Alternate the subject matter toe taught, discipline Programs leading to an additional certification 50
Certification specific pedagogy, and clinical experience.
Science Education | Coursework credited towatdh e  Ma s t| Approved Action Research project
(Biology, degree will sustain balance among study in
Chemistry, Earth the subject matter to be taught, discipline | Programs leading to an additional certification 50
Science and specific pedagogy, and clinical experience.
Physics) M.S. Ed
Social Studies Coursewor k credit ed]| Approved Action Research project
Educatio, M.S. Ed | degree will sustain balance among study in
the subject matter to be taught, discipline | Programs leading to an additional dicttion 50
specific pedagogy, and clinical experience.
Special Educatioin Full time student teaching in grade4.Z for
Adolescence (12) approximately 300 hours for those who do not hold 300
M.S. Ed certification; Thesis donky one or more individuals o
a problem of special interest.
Special Educatiori Full time student teaching in grade$ for
Childhood (16) approximately 300 hours for those who do not hold 300
M.S. Ed certification; Thesis donky one or more individuals of
a problem of special interest.
Special Educatioi Full time student teaching in ages birtigrade 2 for 300
Early Childhood approximately 300 hours for those who do not hold
(Birthi 2) M.S. Ed certification; Thesis donky one or more individuals of
a problem of special interest.
Technology Coursework credit ed]| Approved Action Research project
Education, M.SEd | degree will sustain balance among study in
the subject matter to be taught, discipline | Programs leading to an additional certifioati 50
specific pedagogy, and clinical experience.
Other School Professionals
Educational| Field experiences include the compilation of § Students are required to complete a 1, 3@Qr internship,
Leadership,| reflective portfolio with 1,300 hours of including two summers of eight weeks and four weeks
C.AS. documented leadership activities, as well as | with one urban and one suburban or rural experience. 1,300
Saturday workshops at relevant educational
sites.
Literacy 5-week summer clinic experiene®5 hours; Candidates complete an action research project basec
Specialist, | Each graduate candidate tutors an early some aspect diteracy learning and instruction; hours
(Grades 5 | adolescent/ adolescent student (grade 5 thro| vary by project 220- 250
12) M. PS. | 12) with reading/writing difficultie§ 20 hours;
observatiori 15 hours; total hours approx. 10|
Literacy 5-week summer clinic experiene®&5 hours; Candidates complete an action research project basec
Specialist, | Each graduate candidate tutors an early some aspect of literacy learning and instruction; hours| 220- 250
(Birth-6) adolescent/ adolescent student-@&) with vary by project
M.S. Ed reading/writing dficulties 7 20 hours;
observatiori 15 hours; total hours approx. 10|
Speech and CAA Standard I¥C: The applicant for certification in 400
Language speecHanguage pathology must complete a minimum
Pathology, 400 clock hours of supervised clinical experience in thi
M.S. Ed practice of speeetanguage pathology. Twenfive hours
must be spent in clinical observati@md 375 hours must
be spent in direct client/patient contact.
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Field Placement Location & Transportation

All teacher education field placements are arranged by the Field Placement Office within the appropriate program's
service region. Candidates stprovide their own reliable transportation to and from placements. Travel times are
generally within 60 minutes for pigtudent teaching placements and may be up to 90 minutes for student teaching
placements.

Undergraduate Grade Point Average (GPA)

All undergraduate Teacher Education Unit candidates must maintain an overall 2.50 GPA, with no grade lower than
a G in any required concentrate, major, cognate or pedagogical course; a 2.50 overall GPA is required for student
teaching, internship, and ghaation.

Policy on Use of Electronic Portfolio Software

Beginning in Fall 2008. candidates are required to purchase and use the electronic portfolio software approved by
the Teacher Education UrnitTaskStream. Details of when enrollment is requirdtibei detailed by individual
departments within the education unit.

Transfer Policy

Admission is based on academic performance in college and on space availability. A minimum GPA of 2.0
is necessary for consideration, although some programs areorepgtitive and will require a higher minimum
GPA for admission. Transfer students with more than 44 credit hours must apply for and be admitted to specific
programs. Those with 44 or fewer credit hours may apply for undeclared status. No studentndaemic
probation at another institution or who has been academically dismissed in the past year will be accepted.
Previously earned credit will be evaluated for all transfer students after acceptance, and accepted students
will be apprised regardingansferable credit. A maximum of 88 credit hours may be transferred from regionally
accredited fouyear institutions with no more than 66 credit hours from-ysar colleges.

Transfer guidelines by department

PROGRAM PROGRAM POLICY GRADUATION TRACKIN G
ART EDUCATION The Art Education Department A 2.5 overall GPA and a Data is not tracked.
requires transfer students to posses| 3.0 major GPA is required
2.5 overall GPA, and a 3.0 major GH for admission, and
and Portfolio. continuation in the AED

major classes.
When they pass the portfolio reviey
and are therefore accepted as transff An Academic Standards
we make an informal hand note Committee enforces ¢h
iAc ealptas t roathearf GPA.
address cards that we file in the offi
Bl 103 on the s

BiOLOGY EDUCATION
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BUSINESS AND
MARKETING EDUCATION

The Business and Marketing
Education Departmenequires
transfer students to possess a 2.5 G
resume, two letters of
recommendation, and a statement
intent. In theundergraduate progranm
there are three courses that must hg

been taken or must be taken for

acceptance into the major.he

courses are BUS 324W (business
communications), BUS 312 (financia
accounting), and BME 301W
(introduction to BME). If these
courses have not been taken, they w
go into a pramajor until they have

been satisfactorily completed.

The 2.5 GPA requirement
should be maintained
throughout the program tc
the point of completion.

Admissions regularly
checks with program
coordinators for
admission requirements
for students on an
individual basis and
places interested studen
and transfer students int
the premajor if they do
not have the acceptable

admissions criteria.

CAREER AND TECHNICAL
EDUCATION

CHEMISTRY EDUCATION

Transfer stdents from tweyear
colleges should have earned credit 1
courses equivalent to CHE 111, CH

112, CHE 201, CHE 202, CHE 203
CHE 204, CHE 301, MAT 161, MAT|
162, MAT 263, PHY 111 and PHY
112 to avoid possible delays in
completing the degree program.
Trander students must complete a
minimum of 10 credit hours in
chemistry at Buffalo State. Chemist
courses taken elsewhere may be
substituted for similar courses at
Buffalo State only if they have the
same or equivalent prerequisites.
Chemistry courses nateeting this
criterion may be transferred as
elective credit.

A minimum GPA of 2.75 in chemistry
courses is required for admission t
SED 405, SED 407, and SED 408

EARTH SCIENCE

EDUCATION
A minimum GPA of 3.0 in earth
science courses is required fo
admission to SED 405, SED 407, a
SED 408.
ELEMENTARY Transfer students are accepted direq The GPA for the major is The department does

EDUCATION AND
READING DEPARTMENT

e  CHILDHOOD
EDUCATION

e EARLY
CHILDHOOD
EDUCATION

into the premajor if they meet the
minimum criteria which are exactly
the same for fina
12 hours of successful coursework
with a 2.5 GPA, b) Completion of
ENG 101, and c) Pass 2 Gen Ed
courses with C or better.

2.5. That is higher than the
2.0required for
graduation.If a student
does not maintain the GP/
we advise them to graduatf
through Individualized
Studies.

track aggregate number
of transfer acceptances
through the office for
enrollment managemen
and the office fo
institutional research.
The department does ng
keep records of rejecteq
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e EARLY
CHILDHOOD
AND
CHILDHOOD
EDUCATION

applicants.

ENGLISH EDUCATION

Native and transfer students with
fewer than 30 credits or a GPA belo
2.5 are admitted into the English

major and may switch to English
Education upn meeting departmentg
requirements. Transfers with morg
than 30 credits and a GPA 2.5 or
above can be admitted directly intg
English Education.

EXCEPTIONAL
EDUCATION

To be directly accepted into the EX
ED major, transfer students are
required to corplete application form
and select academic concentration
before being assigned an advisor.

If not accepted directly into the EX
ED major, transfer students are
accept etha jasin @derdtoe
be accepted in the EX ED major,
candidates must a) subraXE
application and
form, 0 b) succes
hours at BSCc) successfully
complete ENG 102 and 102 (or enro
iNnENG 102)d)ear n at | €
grades in two GE 2000 courses (or
IF), e)pass the math competenand
f) earna cumulative GPA of 2.6.

A GPA of 2.6 is required
for graduation.

The department receive
a list of transfer students
who have been accepte
into the program each
semester from the
admissions office. The
department keeps a
database of these studer
who have been accepteq
(some of whom may not
actual | yltisi g
assumed that the
admissions office
maintains a list of these
individuals as well.The
department does not
receive any information
from the admissions
office about students wh
are not accept into the
EX ED major.

MATHEMATICS
EDUCATION

A GPA of 2.5 is required
for graduation.

Data is not tracked.

MODERN AND CLASSICAL
LANGUAGES
DEPARTMENT

e FRENCH
EDUCATION

e  SPANISH
EDUCATION

All students are admitted into a pre
major for the B.S. progran$tudents
must apply for admission to the B.S
program by filling out a form in the
Modern and Classical Languages
Department office after they have
successfully completed 30 credit hot
in French or Spanish, including two
300level courses.

Transfer tudents who enter with mor
than 30 hours in French or Spanisk
may apply as soon as they have
completed two 300evel courses in
French or Spanish at Buffalo State
All students are required to possesg
2.5 overall GPA, and a 2.5 GPA in

French or Spanistourses.

A GPA of 2.5 is required
for graduation.

Data is not tracked.
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Music EDUCATION

Transfer students who are interesteq
the Music Education major must firs
apply for admission to Buffalo State
College as a Music Education majo
with lower division status. The Musiq

Education application process
includes an audition and interview
with members of the music faculty.

Regardl ess of a

of completion or preparedness, the
initial interview for acceptance to thq

Upper Division Music Education

program must occur upon the
completion of two semesters of full
time music study as a Lower Divisio
music education major. Students mg
not interview prior to the completion
of two semesters of full time study a
a Lower
Division MusicEducation major. The
faculty reserves the right to compe
the initial interview for acceptance t
the Upper Division Music Education
program at any point in a Music
Education maj or {

For acceptance to the Upper Divisig
Music Educatiorprogram, Music
Education transfer
students must successfully satisfy tf
seven requirements. Transfer stude
who do not pass this process cann
enter the Upper Division Music
Education program. If a
transfer student does not pass on t
first attempt the jury and Music
Education Interview must be held g
second time within one academic ye
of the initial attempt. Failure to pasy
the admission process on the seco
attempt will result in permanent
dismissal from the music educatior
program.

A GPA of 30 in major
classes, and an overall
GPA of 2.5 is required for
graduation.

Music has tracked data ¢
transfer students who
complete our first
transition point since Fal
2006. The data is store
electronically and reside
with the program
coordinator. Th data
will be used in future
departmental
assessments

PHYSICSEDUCATION

A minimum GPA of 2.75 in physics
courses is required for admission t
SED 405, SED 407, and SED 408

SPEECHLANGUAGE
PATHOLOGY

The Speecihanguage Pathology

program requires minimum GPA of

2.8 for undeclared and transfer
students.

Admission into the
program is 2.8, but studen|
can graduate with a GPA
less than that as long as
they meet the college
requirements (2.0).
The program, however, is

re-examining their

Data is not tracked.
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SOCIAL STUDIES

academic paty to
determine if there should
be a min GPA requiremen
to stay in the program ang
what that would be.

EDUCATION

TECHNOLOGY

Transfer and native students have t
same admissions requirements.
Students must have a 2.75 GPA ia t
major (through a mock audit) and
overall. Students must submit the
Praxis Il in Social Studies Content
Knowledge exam results and achie
an acceptable score.

Students must maintain a
major and overall GPA of
2.75 throughout the
program for graduation.

Data is not tracked.

EDUCATION

A minimum GPA of 2.5 is
required for Student
Teaching and graduation|

Data is not tracked.
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