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4

Foreword


This handbook was developed through the cooperative efforts of faculty and administrators from Buffalo State College in consultation with professional educators in schools in Western New York.  This document represents what Buffalo State College believes is important for cooperating teachers to know about the role of a cooperating teacher working with students enrolled in our teacher education programs


The handbook is written using the plural pronoun, we, to denote the College's identity since it is we, the representatives of our many teacher education programs and the administrators of numerous offices on campus, who constitute the Buffalo State College teacher education staff.


We hope that this handbook conveys the harmony and singular purpose to which all of us are committed - the education and development of effective beginning teachers.
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Statement of Philosophy


As teacher educators, our major responsibility is to provide a sound curricular program in an environment, which is sensitive to and supportive of the cognitive and affective needs of the developing teacher.


Paramount to establishing a supportive, nurturing milieu is the need for a student teacher to have a strong, sturdy ego and an objective view of himself/herself as a developing teacher.  This latter aspect is important for cooperating teachers and college supervisors to understand.  We hope that a relationship is established among the student teacher, the cooperating teacher, and the college supervisor that can best be described as a "professional family."  As in a cohesive family unit, all members of the "professional family" are concerned with the well being of all other members, with the most experienced and most learned individuals assuming a leadership role in fostering honesty, open communication, positive support and receptiveness to constructive criticism among family members.  We are convinced that such a relationship can be established if the cooperating teacher creates a climate, which says to the student teacher, "I am glad we will be working together."  "I truly care about you as a person and as a developing professional."  Without both components of caring…for the person as well as for the professional…the climate is rarely, if ever, conducive to establishing a mentor relationship between student teacher and cooperating teacher.  It is the mentor relationship, which we hope is created because we are convinced that it provides the most worthwhile interaction that a developing teacher can have with a cooperating teacher.  Our belief is that the responsibility for initiating such a relationship lies with the cooperating teacher.  This handbook was developed to assist the cooperating teacher in becoming a mentor to the student teacher.  


Mentor relationships are founded on common goals and interests, caring, mutual respect, and trust.  Mentors are excellent role models.  They are committed to the best practices of teaching and must demonstrate the worth of adhering to these practices.  Being a mentor requires even greater time, energy, and sensitivity than just being a master teacher in one's own class.  However, the results are worth the extra effort.  We firmly believe that sensitivity and attention to the affective, as well as the cognitive, climate in the classroom not only ensures success for the student teacher, but, also, for the children and the cooperating teacher as well.  We trust that you agree and support this philosophy.
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Overall View


A teacher who agrees to supervise a student teacher has consented to assume one of the most responsible, influential, and exciting positions in teacher education.  This brief period in the life of a college student has greater impact on professional skills and potential than any other part of a college career.  There is evidence, which shows that the teaching model established by the cooperating teacher becomes the actual pattern followed by the student teacher.  It is a stimulating experience for a teacher to have a student teacher in the classroom because pupils seem to learn more when a student teacher is available to work with a class.  In spite of the increased responsibility involved, the experience of student teaching is a winning proposition for all parties.


The period of student teaching may be the only time that an undergraduate has to benefit of the individualized instruction.  This offers a unique opportunity for the cooperating teacher to demonstrate one-to-one instruction, which is one of the most highly regarded of all teaching techniques.  The hours together provide time for analysis, feedback, information sharing, planning, and evaluating.


A classroom is modified when a student teacher arrives.  A teacher who has been solely in charge of a class will be working jointly and sharing responsibility with a person who is a capable but less experienced instructor.

[image: image10.wmf]
7

Objectives of Student Teaching


Student teaching is the culminating experience within the professional preparation sequence.  Buffalo State College strives to develop the confidence and the skills necessary for effective teaching.  The college agrees with the National Council for the Accreditation of Teacher Education (NCATE) Standards for Quality of Field Experiences (1995, pg. 20) which state that the major purposes of professional practicum experiences are to provide opportunities to:


· relate principles and theories from the conceptual framework(s) to actual practice in classrooms and schools;

· create meaningful learning experiences for all students;

· study and practice in a variety of communities, with students of different ages, and with culturally diverse and exceptional populations.

The college would add to this list the provision of the following:

· extension of knowledge in the content areas;

· fostering experimental, creative, and professional attitudes;

· reinforcement of the idea that teaching is a serious, yet enjoyable, profession that permanently affects the development of children.
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A Stimulating Professional Atmosphere


A classroom containing a student teacher creates a challenging professional atmosphere.  A student teacher can be an asset in many different instructional situations throughout all the weeks of the experience.  Trenfield cites eight specific ways in which a student teacher's presence may improve classroom instruction:

1. The presence of a student teacher in the classroom may often be stimulating to both pupils and teacher.

2. The student teacher maybe a valuable source of ideas about instructional strategies and/or materials.

3. The presence of a student teacher may encourage the cooperating teacher to examine critically his or her own objectives and teaching strategies.

4. While the student teacher conducts class, the cooperating teacher is able to observe his or her own students from a different perspective, perhaps gaining valuable insight into their interests and learning preferences.

5. Occasionally a pupil will relate better to one adult than to another.  The presence of a student teacher gives this pupil additional opportunity to form a meaningful relationship with an adult
.
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Climate for Learning


The cooperating teacher has the primary responsibility for establishing a positive climate for learning.  Methods for establishing a positive climate include the following:

· accepting and respecting the student teacher as an adult member of a team doing important work;

· recognizing that each teacher is unique and that differences in values and attitudes can be of merit in the classroom;

· being acquainted with the student teacher as a person with abilities, likes, dislikes, aims, ambitions, strengths, and weaknesses;

· acknowledging that student teaching is a learning experience and not a final test for future teachers;

· fostering teamwork between student teacher and cooperating teacher to the extent that both can perform as equals, as leader, or as support to the person.
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Role of the Cooperating Teacher


The cooperating teacher, the college supervisor, and the student teacher share in fostering the transition of the student from an academic setting to the teaching profession.  Perhaps, above all, the cooperating teacher needs to make the student teacher feel accepted as a self-determining adult learner…and a colleague.


Based on the literature about student teaching and coupled with our own experiences in this area, we believe that the aforementioned can best be achieved when the cooperating teacher becomes a mentor.  The following activities and attitudes are those attributed to good mentoring:

· affirming the added responsibility and effort which serving as a mentor requires;

· being committed to the total development of the student teacher including professional and personal;

· providing opportunities for the student teacher to experiment with alternative styles and interests in working with children;

· acting as a model for excellence in teaching which includes demonstrating specific skills in planning and implementing lessons;

· exemplifying a commitment and involvement to continuing education and personal growth;

· providing feedback to the student teacher on a continued basis in the form of critiques of the student teaching performance which address lesson content, methodology,  affective behavior, strengths, recommendations for improvement;

· scheduling regular meetings with the student to discuss plans, activities and materials related to classroom responsibilities;

· providing the college supervisor with valuative feedback about the student's progress.
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Role of the College Supervisor


The college supervisor is charged with the responsibility for the Student Teaching Practicum offered through the teacher education programs at Buffalo State College.  The responsibilities of the college supervisor include the following:

· establishing written course requirements which include attendance policies, criteria for grading, and procedures and scheduling for observations of the student teacher;

· conducting the orientation seminar and other seminar sessions;

· developing an ongoing awareness of the student teacher's progress, including a documentation of strengths and needs based on a minimum of four observations per quarter;

· suggesting experiences and reading to reinforce the cooperating teacher's efforts with the student teacher;

· assisting the cooperating teacher in developing a supervising/mentor relationship with the student teacher;

· consulting with the appropriate principal or other school administrator about the student teacher's progress, as necessary;

· working to resolve any conflicts or problems during the situation which involve the student teacher or the cooperating teacher;

· conferring with the appropriate college personnel about individual student teachers, whenever necessary.
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Role of the Student Teacher


The responsibilities and duties of the student teacher include the following:

· being committed to excellence in teaching and to acknowledge personal responsibility for the degree of success one experiences;

· using the student teaching experience to hone, develop, and expand teaching skills and to profit from the knowledge and experience of the cooperating teacher;

· working at student teaching as a full-time commitment which requires energy, effort, and priority status for this experience;

· striving for an appropriate level of professionalism at all times;

· being open to criticism and suggestions from the cooperating teacher and the college supervisor;

· acknowledging the responsibilities and expectations for the teaching experience which are agreed upon with the cooperating teacher and the college supervisor;

· meeting the college supervisor's course requirements;

· meeting the college administration's requirements.  (One important college policy is that students are not permitted to engage in any form of corporal punishment with children.  Any student teacher found using corporal punishment will be removed from the student teaching placement.)
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The Initial Days


The first day of student teaching is not too early for the student teacher to be involved in classroom participation, but responsibilities should be given which will make contributions to the class.  There are many worthwhile teaching activities, which can be performed without intensive preparation or orientation.  Possible early activities include:

· carry out brief teaching activities

· distribute and collecting papers

· check attendance

· supervise a recess period

· administer tests and quizzes

· assist with laboratory or project work

· work with individuals or small groups

· operate equipment

· assist the teacher with demonstrations

· explain a specific technique

· plan and create a display or bulletin board

By the end of the second week, a student teacher should:

· be independent in moving about the school

· learn the names of the students

· have some professional knowledge about the pupils

· be able to make plans independently of the cooperating teacher's direct instruction

· have taken some responsibility for teaching an entire class

· have met a number of other teachers and feel comfortable with them

· have observed teachers in other areas as well as in his or her major teaching area

· have enough confidence not to be dependent on the cooperating teacher

REMEMBER:
· More anxiety may occur prior to student teaching than during the actual experience.

· Little information about the school of the cooperating teacher may be provided to the student teacher before the first contact with the school.

· The cooperating teacher determines the classroom atmosphere and activity structure before the student teacher arrives.

· The best orientation plans will result in having a student teacher involved as a participating faculty member.

· Student teaching is a period of transition in which the teaching candidate changes from a college student to beginning teacher.

· Student teaching is a process, not an end product.

Adjustment, Learning and Demands


The first few days are periods of adjustment and learning for the student teacher who is confronted with a whole new series of tasks, which may cause apprehensive and awkward feelings.  If the early experiences of a student teacher are successful, subsequent responsibilities will pose much less threat.  During these initial days the student teacher has a number of tasks to meat:

· To become acquainted with school personnel

· To get to know the students

· To become aware of the curriculum

· To become familiar with the classroom routing

· To assume some teaching responsibility

· To demonstrate initiative
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Student Teacher Planning

A student teacher needs to understand that planning facilitates good teaching.

A well-developed lesson plan may be a student teacher's best teaching aid.

Emphasis on results should prevail over emphasis on form.

It is helpful for the student teacher to be familiar with the cooperating teacher's plans.

Good planning depends on an adequate concept of purpose and a knowledge of the learning styles of pupils.

Participation in the Total School Program

The student teacher should be involved in the same kinds of activities as the cooperating teacher.

Participation helps to give a student teacher the feeling of being accepted and needed.

Student teachers are exposed to a wider audience in a participation activity within the school than in a classroom activity.

Participation should be accompanied by reflection and discussion in order to provide the most beneficial learning experience.
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Evaluation of Student Teacher


Evaluation should be a continuous process during the student teaching experience.  An important goal for the student teacher is to become proficient at self-evaluation and self-direction.  The student, the cooperating teacher, and the college supervisor can only develop these skills through collaborative analysis of the student teacher's performance.


Evaluation of the student's teaching effectiveness should be done in writing and through oral feedback.  It is important that written feedback be given to the student on a regular, scheduled basis throughout the student teaching experience.  Written evaluation should be discussed with the student and additional feedback should be given between written evaluations.

Appraisal of performance should be made in terms of what is reasonable to expect of a good student teacher and not necessarily in terms of expectancies that are held for experienced teachers.


While the final evaluation is the responsibility of the college supervisor, information received from the cooperating teacher is necessary when determining the final outcome.  The final evaluation should reflect the growth of the student teacher during the experience, the quality of his/her work and the personal skills he/she has attained.  The report should encompass the total student teaching experience.  The final report should also indicate the willingness of the student teacher to accept suggestions and criticism incorporating the suggestions into the improvement of performance.


A student whose performance, at any time during the situation, is found to be unsatisfactory, must be notified in writing, immediately.  Notice of unsatisfactory performance should be given at any time that the student's work is determined to be unsatisfactory.  A supervisor should not wait until the end of the quarter to notify the student regarding unsatisfactory performance.  The student must be given suggestions and opportunities to improve to a satisfactory level.  Should the performance not improve to an identified level of expectation, the student will be at risk of not successfully completing the student teaching experience.  It is recommended that such notice of unsatisfactory performance be shared with the department chairperson or program coordinator as well as with the student and the cooperating teacher.
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Factors Contributing to Success


To ensure that student teaching is a successful and rewarding experience, sever factors should be considered:

1. Several characteristics of the effective teacher require specific, rather than incidental, learning by the student teacher.  Cooperating teachers are crucial to ensuring that this learning occurs.  Cooperating teachers must work with student to make sure the student teacher achieves the following:

· being an enthusiastic and persistent learner;

· understanding and addressing the emotional and affective components of a child's development;

· differentiating between and addressing the differences in a child's ability to simply "know more" v. being able to "think better;"

· providing planned, purposeful programming for children with wide-ranging abilities and needs;

· accepting differences among children.

2. Each student teacher brings personal strengths and liabilities to the student teaching experience.  While each student teacher must be regarded as an individual, the following considerations are important for all cooperating teachers working with student teachers:

· accepting and respecting the student teacher as an adult member of a team;

· developing a plan, which allows the student teacher to work into the daily routine in a smooth fashion.  Abrupt immersions into the teaching schedule is rarely a positive experience for the student;

· offering constructive guidance about positive classroom management techniques are effective - emphasis should be given to positive control, careful and appropriate planning and preventive methods for managing potential problems;

· explaining what your objectives are for the children in the class and what your objectives are for the student teacher.  (We expect that you will allow for the student teacher's personal preferences and his/her need to experiment, but we do not expect the student to be granted carte blanche in your classroom.)
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Potential Difficulties


Although most student teachers and cooperating teachers find that the practicum experience is positive, occasionally problems do arise.  Problems may be interpersonal or related to competencies or skills.  Buffalo State College attempts to minimize such problems in numerous ways.  There are several levels of screening which occur before the student teacher is scheduled for student teacher.  Each student's eligibility requirements are reviewed before assignment to a classroom is made.  Conscientious efforts are made by the college to place the student teacher in a situation that meets the student's needs and interests.  Each department is responsible for providing an orientation program, which is required for all students prior to student teaching.  Standards, requirements, and expectations are presented in detail during the orientation seminar.  Students are reminded about their responsibilities as an adult learner, as a pre-professional teacher and as a guest educator in the assigned school.


We have found that the majority of problems which student teachers encounter relate to the lack of experience in dealing with general teaching tasks and various human relations situations.  Prompt and open communication with the college supervisor may prevent a minor difficulty from becoming a serious matter.  The level of communication between the cooperating teacher and the college supervisor is a crucial factor in preventing major problems from developing.


Following attempt to resolve the difficulty by the cooperating teacher, the college supervisor should be called.  The hierarchy for contact is: College Supervisor, Department Chairperson or Program Coordinator, Dean of Applied Science and Education, Provost and Vice President for Academic Affairs.
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A Final Thought


Buffalo State College would like to thank you for working with us, assisting the future teachers to experience the joys, challenges, successes, and disappointments associated with teaching.  Your commitment to the teaching profession is vital to its development.  At no other time is learning by example more crucial for a future teacher than during the student teaching experience.  You are a role model for this developing teacher.  This is an extremely important responsibility.
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Together, we want to ensure that student teachers have every opportunity to succeed so that future generations will receive quality educational programs.  We appreciate your efforts and we are committed to working with you to achieve this goal.
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